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DIVERSITY
AND SOCIAL
RESPONSIBILITY

Children experience socially inclusive and culturally

sensitive environments in which consideration for

others, inclusive, equitable, democratic, and
sustainable practices are enacted, and social

responsibility is nurtured.

Membership in communities involves interdependency.

It is as simple and as complicated as this: we need to take
care of each other, and we need to take care of the natural and
constructed world around us. When children engage in respectful,

responsive, and reciprocal relationships guided by sensitive
and knowledgeable adults, they grow in their
understanding of interdependency.

We live in a democratic country. Ideally, early
childhood communities reflect the democratic values of
inclusiveness and equity. All children and families have equal

rights to a voice in decision making; differences and dissent make

" valued contributions to the group. With the inclusion of diverse

heritages, histories, and customs, democratic principles are honoured,

X — opportunities to learn from each other are enriched, and possibilities

by (sabella for living peacefully together are enhanced.

As children practise living with heart and spirit as well
as with mind, they require caring adults who listen
responsively to what they have to say. They learn to
find their voices, to speak freely, and to hear the voices
of others as they engage in matters that concern them.

Cultivating an understanding of interdependency and
the practice of compassionate care moves beyond
the boundaries of local contexts and extends to
global citizenship, appreciating biodiversity and
environmental responsibility. This involves learning in
and about the natural world, and learning how to act
in environmentally responsible ways to become good
stewards of the earth.
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Images of EDUCATORS AS CULTURAL BEINGS

We are all cultural beings enacting and negotiating the beliefs, values
and customs of our families and communities. Understanding our
own roots and thinking about what we believe and how we came to
believe it is an important first step if we are, in turn, to understand
the unique contributions of the children and their families in our
care. Our early childhood communities must be places where all are
welcome and feel comfortable to share their values and to listen to
and respect the beliefs of others.

Children learn about living peacefully together in situations where they
have strong adult models of how that works. We need to practice a
pedagogy of listening - attending carefully to what children are
doing/not doing, saying/not saying, thinking, and feeling.
Helping children to express themselves, respecting their
thoughts, and encouraging them to listen to and respect
the thoughts of others builds community within the
centre and opens up a forum for multiple voices to be
considered as decisions are made.

Our responsibility is to educate in ways that honour
diversity and strive for social justice. As educators
we must be prepared to challenge inequitable
practices that seek to sort, exclude, and label
children. New perspectives also need to be examined
and introduced as we support children in understanding
interdependency and our mutual responsibility to the
planet on which we all live.

USING THIS DOCUMENT

This support document accompanies the New Brunswick Early
Learning and Child Care Curriculum Framework — English.
Building on the values, goals, and intended learnings introduced
in the Framework, additional ideas and suggestions for planning
and practices are offered. This document presents possibilities,
provides openings for collaborative explorations, and celebrates
the work of New Brunswick early childhood educators who bring
the Framework to life in their local centres. You will find examples
that illustrate what some children and early childhood educators
have done using the Framework, rather than a model of what
should be done. We invite you to join us in the ongoing process of
creating curriculum with and for our youngest children.

NEW BRUNSWICK CURRICULUM FRAMEWORK For Early Learning and Child Care ~ English 3 %



DIVERSITY AND
SOCIAL RESPONSIBILITY

AT A GLANCE

INCLUSIVENESS AND EQUITY
Appreciate Their Own Distinctiveness and that of Others '
This is me and my grandma

and the school and a tree
by ALexandra

Engage in Practices that Respect Diversity
Raise Questions and Act to Change Inequitable Practices
that Exclude or Discriminate _ o
e Learning about and engaging with

communities representative of New

e Learning about their cultural heritages and . .
IBrunswnck society

those of other families within the centre /
and the broader society || (

e Learning about and participating
. . in projects that help others —
e Becoming knowledgeable and confident locally and globally
in their various identities, including
cultural, racial, physical, spiritual,
linguistic, gender, and socioeconomic

e Recognizing and challenging
inequitable practices and
situations

e Negotiating equitable
solutions to problems arising
from differences

e Forming positive, inclusive relationships
with all children

e Learning about differences, including

cultural, racial, physical, spiritual,
linguistic, gender, social, and economic
Hannah and others in a fair manner

e Standing up for themselves

e Showing sympathy and empathy for others

DEMOCRATIC PRACTICES
Lem’n to be Responﬂ'ble él?’lﬂl e Giving help, comfort, and encouragement, and
valuing others’ contributions

Responsive Members of the Community
e Respecting the materials, equipment, and spaces
shared with others

Practice Democratic Decision-Making,
Mdkl}’lg C}]Oi(‘&s‘ in Mélﬂ'ei”.f e Beginning to understand their rights and
thdZ'AﬁéCt %em responsibilities, and those of others
. . e Voicing their preferences and opinions, and
PVLZC'Z'ZC? FéZZ?"ﬂ&S’S developing an awareness of other points of view
él?’l&ll Socia[]ustice e Questioning, co-constructing, and reworking

rules and procedures

e Voicing and negotiating their understandings
- of fairness and unfairness
This Ls me
alking in th e . . .
watrlng b The s « Identifying issues and becoming socially
tn the summeertime ) X i L
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SUSTAINABLE FUTURES

Develop a Sense of Wonder and Appreciation for the Natural World
Learn to Recognize and Record Patterns and Relationships in Nature
Develop a Sense of Appreciation for Human Creativity and Innovation

Learn About Natural Resource Development and Manufacturing

Learn Environmentally and Socially Responsible Practices

Bringing all their senses to exploring nature
e Taking pleasure in natural beauty
e Connecting to and respecting the natural world

e Noticing regularity, repetition, and changes in nature

e Learning to systematically observe, name, and record
natural phenomena

e Raising questions about changes, connections, and causes,
and undertaking first-hand investigations

e Bringing all their senses to exploring the constructed world

e Learning to appreciate beauty, creativity and innovation
in art, architecture, and technologies

e Exploring the mechanical advantage of tools and machinery

e Designing and evaluating technological solutions

e Making connections between raw materials and finished products
e Developing an appreciation for the work of others

e Learning that different approaches to resource
development and production have different impacts

e Reducing consumption

e Reusing and recycling

e Participating in the care of plants and f "
domestic animals, and stewardship / o
of local plant, insect, and animal life b
E
Construction Trucks . . . . 5 1.*\. -3
oo A e Participating in local restoration ke
Lex . . N
g and regeneration projects i e
The arth and My Mowm
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INCLUSIVENESS AND EQUITY

Appreciate their Own
Distinctiveness and that of Others

WHAT'S INVOLVED IN LEARNING

e Learning about their cultural heritages
and those of other families in the centre
and broader society

e Becoming knowledgeable and confident
in their various identities, including
cultural, physical, racial, spiritual,
linguistic, gender, social, and economic

STRIKE A BALANCE
between exploring people’s
QUESTIONS TO ASK FAMILIES: stmilarities and differences.

We share stimilar biological attributes

WHAT ARE YOUR GOALS FOR YOUR CHILD?

and needs — the need for food, shelter,

WHAT ASPECTS OF YOUR CULTURE and love; the comumonalities of language,
WOULD YOU LIKE US TO RIGHLIGHT families, and feelings — and we live
(N OUR PROGRAM? these in many different ways.
~ Louise Derman-Sparks and
CaN YOU OFFER SOME SUGGESTIONS Julie Olsen Edwards (2010, 5)

ABOUT HOW WE COULD WORK TOGETHER?

~ Adapted from The Centre for Equity and
Innovation in Early Childhood (CEIEC) (2006)

Everyone has a culture,
but most of the time we can’t see it.

ALL PEOPLE HAVE A PERSONAL IDENTITY that gives us our sense of individuality
(e.g. name, talents, interests) and multiple social identities that refer to the
group categories assigned to us by society (e.g. gender, race, religion). Goal
1 - Well-Being of the NB Curriculum Framework is about personal identities
while Goal 4 - Diversity and Social Responsibility focuses on social identities.

t Steps Wee College I

When someone with the authority of a teacher, say, describes the world and you’re not in it,
there’s a moment of psychic disequilibrium, as if you looked into a mirror and saw nothing.
~ Adrienne Rich (1986, 188)
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This is my mommy.
This is daddy 'cause he Loves blue. REML
This is me, the Little one. Kayleb is red.
by Taylor
A purpose of anti-bias education is to enable
teachers to support all children’s families
and to foster in each child fair and respectful
treatment of others whose families are
different from the child’s own. Anti-bias
education does not disparage or advocate any
particular family structure—but it does adhere
to early childhood education’s fundamental
ethic of positively representing and supporting
every child’s unique kind of family.

G

GQrampa, Gramma and me
~ Louise Derman-Sparks and Julie Olsen Edwards (2010, 116)
ow a tractor by sawyer

Y

Awnabelle

A

Personal names are charged with meaning; they encapsulate

our sense of self and our place in the world.
~ Marian Whitehead (1997, 140)

Qm‘ %ﬂme.s: A Book About Us (an excerpt)

WNelina Johnstone-Cantin Mommy and
Daddy were searching for an unusual name
that would sound beautiful in English and
French. Mommy saw it in @ magazine (a famous
Greek performer) and an author used it in a novel
she read. Melina means ‘honey’ or ‘yellow' in Greek.

Johnstone has special meaning, both because

it's Mommy's last name but also because it

translates into Daddy's name; John = Jean and ,

Stone = Pierre. 'Cantin’ is Daddy's last name and

part of my last name too! | have an English and a

French last name because we are a bilingual family.
~ LeighyWhite: UNB Children’s Centre

Mg mom
by Grace

NEW BRUNSWICK CURRICULUM FRAMEWORK For Early Learning and Child Care ~ English
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BOOKS ABOUT FAMILIES
TO READ TOGETHER

The Family Book,

by Todd Parr

And Tango Makes Three,
by Justin Richardson, Peter Parnell,
and Henry Cole

“"More, More, More” Said the Baby,
by Vera B. Williams

Families,
by Debbie Bailey and Susan Huszar

Poes Your centre have:

Dramatic play materials such as multiethnic
play food and cooking utensils and a variety of
dress-up clothes and accessories?

Collection of multiethnic children’s books?
Different forms of musiec and mustieal tnstruments?

Art matertals suech as skin-colowred
markers and paints?

Photographs of people from racial and
cultural groups in Your community and province?

Sets of multiethnic block play people and dolls?

Photographs of diverse people actively involved
in everyday happenings?
Multiethnic, nonsexist puzzles?

~Adapted from Louise Derman-Sparks
and the ABC Task Force (1989, 152)
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INCLUSIVENESS AND EQUITY

Appreciate their Own Distinctiveness and that of Others

Welcoming Meenu and Vishnu

Heather Surette is an educator of four-year-old children at Unicorn Children’s Center. Heather shares what
she and the children learned as they welcomed two new children, Meenu and Vishnu, into their lives.

What does your centre do to prepare for a
child’s first day?

Pawenty flll out av child profile and have ov
towr of the centre. They meet the educatorsy
ond ave encouraged to-ask questions: We also-
ask the parents questions about their child so-
we hawe av better understanding of what their
child will need from ug ontheir first davys

at Unicorn. Whew childvew awvive for their
furst day we greet them,, introduce ourselves;
and thew show them where they can put their
belongings. Next we go- into-owr classroonm
where we join o activity withy avfriend ov two-

Drawing upon your own experiences, can you
offer some more specifics? What preparations
have you made to support children’s
transitions into the centre?

Whewn Vishwnw stowted at Unicorn, Meernuw

had already beew at the centre for about
fowr months. When Meenw stouted she was
able to-understand spoken English, but was
not able to- speak bock to-us in English. She
commumnicated in otherways. She would take
us by the hand and show us what she needed.
I thought that Meenuww would be av great help
for Vishnw's aurival as I assumed that they
spoke the same language:. I wos really excited
about this. I talked to-Meeruww about av new
friend stawting our school and how he had
Jjust come from Indiov. Her foce Uit up withvjoy.
We talked to-Meerwts foumily and that is when
we found out that they didwt speak the saume
language ov evew celebrate the same holidays.

Vishwuw was very shy and nervous wheasv he
storted. He had only beerv i Canadao for
about one week whew he stowted at Unicori.
Meenw was o great role model for him. She
would take him and guide him to-what was
Iy

MAg,
o /\// .
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>

going on. He was really attached to-Meeruv
and followed her around and wanted to-do-
everything she way doing. Meenw and Vishrnuw
oftenv would go-and. sit invthe quiet area witiv
the books and yow could hear Vishwuw making
up stories inhiy home language. Whew it

was time for av transition from one activity
to- another Meenuw would take Vishwuw by the
hand and guide him to-where we were going.

How do you celebrate the cultural heritage of
each child?

One project stauwted by sending a note home
to-find out the birth places of each child. We
dvew and painted o loawrge map of Canada
and one of Indiav. We thew located, where
everybody was borw owthe map and had
Meenw's and Vishwmuw's poawrenty tell ws the
distance between the two- cities and how long
it would hawe taken to- go-and, visit each
other. Then we found the flag for both Canada
and India and posted them withv the mapys
for the children to- see. Now that we knew how
diverse the cultwres of Indiaw were, we talked
to-Meevuwv's and Vishwnl's parents to- see what
holidays they actually celebrated.

Withv owr new understanding that therve are
moany languages in Indiow we asked Meeru's
mowm to- trawvuslate owr classroom labels so-we
could incorporate their writtevw language inv
owr class: She then passed the List to-Vishwul's
paventy and they did the saume thing. We
have thwee different writtenw languages withy
a picture of most of the items displayed inv owr
classroon. We want their cultures to-be paut of
the everydoy at Unicorn.

~ Heather Swrette Unicorn Children’s Center Inc.
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Other possibilities:

“Can you read me this book,
its about Indian people?”

As I was looking for classroom books at the public library, o
book caught my eye called Mamav's Sawis by Pooja Makhijani.
I thought of the time that Mahaow's mother had brought
v sourits and wondered if he would enjoy the book: I put
it onvthe bookshelf to-be ‘discovered’ and sure enough the
first day Mahaowy came over to-show it to-me saying; “Cawv
yow read me this book, it’s about Indiaw people.”

Swatt and Keviv joined uy to-read the book. “We awe different
Indions,” Mahaoawn told Swati. “Yes, but we go-to-the soaune
temple,” added Swatt. “Yes,” Mahaoaw agreed. As we read
further Swatt and Mahaan noticed the reference to-Diwali.
“Hey, Diwali!” exclaimed Swati. Later in the story the
mother puty a bindi onwher daunghter and Mahaantold me;
“My mother puts on one every morning.”

This tume with a book lustrates the connections that childrer
cov make between their home, community, and fomily.
The stovy reflecty Swatt and Mahaow's unique family and
commumnity and provides arvopportunity for the rest of us to-
leauwrn about their cultures. Other childrew invthe class are
offered v chance to-become faomiliow withvav new situation
ond leauwn to-see peoble inv v diffevent wavy.

~ Jil Batemawv  UNB Children’s Centre

Kylie
For Reflection
How do adults learn about and incorporate How do adults intervene when children are
differing family values and practices into being disrespectful of others? Think about the
everyday routines at the centre? Think about assistance or comfort offered to the person
how routines and practices such as eating and targeted by the discriminatory act. Think about
sleeping habits, discipline, play and learning the opportunities provided for each child to
differ between homes and the centre. How are explain what happened and to come up with
home and centre practices discussed and respectful, alternative language and actions.
adapted to ensure comfort and continuities
for children? What opportunities exist for children to notice,

think, and talk about differences and

How are centre policies supportive of families similarities? Think about responses to children’s
of all backgrounds and configurations? For questions about physical, social, and cultural
example, think about how communication is differences. How are dispositions of respect
addressed and how information forms invite and curiosity modelled? Is time provided for
families to tell the centre about family culture children to talk with each other and with adults,
and parenting practices. to figure out respectful ways to interact?

NEW BRUNSWICK CURRICULUM FRAMEWORK For Early Learning and Child Care ~ English
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[NCLUSIVENESS AND EQUITY
Engage in Practices that Respect Diversity

WHAT'S INVOLVED IN LEARNING

e Forming positive, inclusive relationships with all children

e Learning about differences including cultural, racial,
physical, gender, spiritual, linguistic, social, and economic

e Learning about and engaging with communities
representative of New Brunswick society (First Nations,
English and French; established immigrant families, and
new Canadians)

e Learning about, and participating in, projects that help
others - locally and globally

Learning Diversity with Infants and Toddlers

* What experiences are infants and toddlers having with
different types of people? How do they respond to these
differences?

* Are babies seeing images of people who look like them and
their parents as part of the everyday world of the centre?

® How can you begin to build their vocabulary for talking about
human differences?

~ Adapted from CEIEC (2000, “Diversity Alerts™)

Our co-op student, Liz Decker, is Portuguese. | asked

her to teach the children how to say, “Good day” and “I
love you.” After some encouragement James said, “Bon
dia,” which is good day. He alse said, “Eu amor ti,” which
translates to “| Tove you.” We decided that we would try
one new Portuguese word every day as well as practice
our special ones. Liz has agreed to put Portuguese words
underneath all of the English words posted up around our
room. Thank you Liz.

~ Bernadette McKnight Sussex Early Learning Centre

a0 o
O Y g

i e b
I L5 |
At Happy Little Faces, in Beresford,
we switch between English and French.
It is part of the natural rhythm of the day care.
Allinstructions are said in both languages.
one after the other. Children who come to the
centre knowing only one language quickly

pick up the other language.

~ Lynne Pelletier and Stephanie Pelletier
Garderie Happy Little Faces Day Care

Children learn to see
but not acknowledge the
differences between people.
This is because, time after time,
childrens honest questions and comments
about people are met with responses
meant to silence them:
‘Shhh.“Don' say that.”
‘It's not nice to stare.”
Don'the rude.”
‘We don't talk about
those things in public
When children sense adults uneasiness. ..
they gradually become silent.
They stop asking about
people and other races.

Stacey York (2006, 44)

Mowwng
by Hermione
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Somerset Preschool Centre Inc.

A nd so it goes. On the playgronnd, she
peers up at me from behind her pink pocver
puff sunglasses and then asks, "0 you
have a boyfriend” And J say no, and she
says "©h, Ao you have a girlfriendt” A nd
T say “Vo, but if by some miracle, tryenty
years from notv, J ever finally Ao, then JU
Acfinitely bring her by to meet yon. Jocvs
thatt” "©Okay. Can ] have a push on the
swvingt”

And that’s the thing. They Aon't care.
They Aon't care. [{s, on the other hand...

~ Andrea Gibson, Swing Set (2003)

BOOKS TO READ TOGETHER

The Black Book of Colors,
by Menena Cottin, Rosana Faria, and Elisa Amado

The Desert is Theirs, by Byrd Baylor and Peter Parnall
The Colour of Home, by Mary Hoffman and Karin Littlewood

Throw Your Tooth on the Roof: Tooth Traditions
from Around the World, by Selby Beeler and G. Brian Karas

New Brunswick Context

There are 15 First Nations Communities in New Brunswick. They

are predominantly Mi’Kmagqg and Maliseet peoples. Although the
Passamaquodddy currently have no legal status in Canada, they
maintain a land claim on the territory comprised of St. Andrews.

For more information:
First Nation Information Project : www.johnco.com/firstnat
Government of New Brunswick: www.gnb.ca/0016/index-e.asp
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Nackawic Child Care Inc.

Fleons

Celebrate Diversity in Art!

7 -2
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York Street Children’s Centre Inc.

Do children know the words
Aboriginal, First Nations, Mi'kmagq,
Maliseet, and Passamaquoddy?

What meanings do they give to
these words?

What other knowledge do the
children have of First Nation
communities and cultures?

How are you actively introducing
them to positive and contemporary
images and knowledge of First Nation
communities and cultures?

How are you actively involving your
local First Nation communities in
your centre?

~ Adapted from CEIEC (20006, “Diversity Alerts”)
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INCLUSIVENESS AND EQUITY

Engage in Practices that Respect Diversity

Exploring Spaces of Worship

Kimi Sauve reflects back upon a project she did
when she was working as an educator in the UNB
Children’s Centre with 3 and 4 year old children.

How did you begin thinking about places of
worship? What was the event or question that
started the process?

The event that stowted the process of exploving
places of wovship came from observing the
children i owr classroom for avperiod of time
neoar the end of November. One child was very
excited about Hoavukkadv ond woy sharing
what that was and what his fomily did to-
celebrate it. We begaw to-do- owr planning

by making aweb-. We called it “Celebrating
the Season’”. We thew sent av letter home to-all
the families asking them avfew key questions
about what their families celebrated inv

the upcoming months and what kinds of
traditions they had intheir homes. What
happened next was extraordinary.

How did you find resources (people and places)
to help you in planning?

How we got the resources was easy. The letters
caume back withy beautiful stories about fomily
traditions and holiday customs. Paventy gave
ws contocty and suggestions and inwitations
to-their places of worship, or offered to-come
v and do- something with the children that
they did withvtheir own families including
everything from o awt experience to- making
a ywnuny stew.

What did you do to accommodate children
whose families do not practice a religion?

Etveryone was included because the
“Celebvating the Season” welb-way about
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This is a person

by Hunter

Jjust what they did intheir families. It dids

not have to-be about religion. It was also-
about traditions. This event included all of
wy — childveny, their fomilies and us as eanly
childhood educators. We let the families kinow
at the very beginning; allowing all of us to-
explore others beliefs;, traditions, cultures and
customs It wos o beautiful experience for all
irwolved..

Does any one aspect of the project stand out to
you? What are some highlights?

Some highlighty for me were going to-the
Buddhist temple and actually being part

of o candle worship cevemony, going to-the
synagogue and hoawving o Hanukka party,
and hawving o parent come inv and read

the story of Mawy and Joseph and the birthv
of Jesus. We had sing-a-longs and families
came to- shawe: many, mony traditions withy
ws fromv cowrds making to- making o family
dish. We also- celebvated Day of the Dead (we
had av Spanish family that wanted to- share it
withv ug) and Guy Fawkes Day. I believe these
experiences were welcomed and respected
because we asked and inwited all fomilies to-
be pawt of our planning and progrom. I also-
believe that the educators that weve ivwolveds
were operv and believed inv respecting diversity.

~ Kimi Sauwve UNB Children’s Centre
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Other possibilities:

Reading with Steven

We hawe avfriend who-visits owr preschool to-read
to-us. His name iy Steven. He has av different way
to-read thaw o lot of people. Stevew is blind, so-
instead of using his eyes to- read, he uses his
fingers. Everyone thinks it iy interesting that
there are no-pictures o the pages of Stever's
books. He explained to- uy that while he reads
he makes up pictures invhis mind. It is very cool

After Steven reads we can ask himv questions. We
asked him what he sees when he opens hiy eyes.
He explained that he sees Light but nothing else.
Brennoauw asked if Steven could see him. Stevery
said no; but he knew Brennan had loty of cuurls
because Brevunow let hiv feel his hativ.
Thank yow Stever.
~ Jennifer Curtis L'il Critters Early Learning and Child Care

to-watch aond heawr hiv read to- us.

Honouring Cultural Practices

At Monogoruwicik Neoteetjg Mosigisigr (Under One Sky),
revitaliging Maliseet language iy very important as o
way of strengthening and preserving culture. Candy
Paul and Kelsey Nash, educators at the centre; repeat
conmumon phrases, spoken in the context of childvews
everyday comings and goings; to-help children understand
and leawn the meaning of words. Labels printed witiv
Maliseet words arve posted throughout the centre; o
provuwnciotion key is printed underneativthe words to-
support non-fluent visitors and families i leawrning along
with. children. Also-songs awve used to-teach language;
for exaumple; the days of the week awe sung as the words
are shownto-children. Instead of a Maliseet wovd of the
day, educators prefer more in-deptiv study of ideas withv
collages and displays, concrete learning opportunities;
ond fomily and comumunity inwolvement. Childven owre
also-learning thwough Maliseet rituals, smudging - the
buurning of sweetgrasy and passing of smoke over the body
to-cleanse the spirit and the mind - i practiced daily.
~ Candy Poaud and Kelsey Nashv  Monogonuwicik Neoteetjg Mosigisig

For Reflection

Do adults take care to avoid
singling out children? Think
about whether differences are
considered all the time, rather
than in relation to single, special
events. How do you integrate
rather than isolate multicultural
aspects of learning?

NEW BRUNSWICK CURRICULUM FRAMEWORK For Early Learning and Child Care ~ English

How might adults at the centre
build relationships with the
community? Think about possible
volunteers — students, retirees?
Are there local artists, not-for
profit staff, business people,
community activists, etc., who
might want to establish closer ties
with an early childhood centre?

How do adults ensure that
multicultural events are integral
to the curriculum rather than
provided as add-ons? Think about
whether educators are familiar
with different religious customs
and observances. Do adults
provide alternative views on
national or provincial holidays?
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INCLUSIVENESS AND EQUITY

Raise Questions and Act to Change Inequitable Practices
that Exclude or Discriminate

WHAT'S INVOLVED IN LEARNING

e Recognizing and challenging inequitable practices and situations

e Negotiating equitable solutions to problems that arise from
differences, including cultural, racial, spiritual, physical,
linguistic, developmental, gender, social, and economic

e Standing up for themselves and others in a fair manner

CWlle must try to understand differences rather
than wantng to cancel them. This means approaching Learn to identify and challenge sterectypes, prejudices,
each ndwidual in terms of his or her Mjroand and discriminatory practices.

‘and perS\ona/ Story, with great Sensitvity. It means
listening to the differences but also listening to
and accepting the changes that take place within us,

e Help children recognize biased and stereotyped
information in its many forms (books, television,
and children’s own stories). Start by having children
notice stereotyped images that misrepresent them
and their families and friends.

which are Generated by our relabonships, or bettery
by our interactions with others. It means lettng go
of any truths that we consider o be absoltte, ée/ng

open Lo doutt and giving Value Lo negotation as * Foster children’s critical awareness of stereotypes

a 6‘Z‘mz‘e3y o/’i/mpossté/e. o Gt T G, 10, about people of color from various groups. Provide
images and books that challenge stereotypes the

@CX><>€XCX>€XCX>€XCX>QCXCX&CXCX&CXCX><>CXCX>CXCX>CXCX>QCXCX>CXCX>CXCXCX>€XCX>€XCX>€XCXCX>€XC@CXC@CXCXC@CXC}, Ehlldren haVE EXDrESS Ed and/ur that are common in

P

their communities. Encourage children to look for
signs of accurate and inaccurate information.

OO

e Encourage children to take an active role in
criticizing deceptive or biased information.
Encourage them to critigue books and other learning
materials and suggest ways to make them fairer.

(Aboriginal Head Start, Language Revitalization)

Rosemary Young, director of Wulastukw Elementary Head
Start and Day Care, is the only fluent Maliseet speaker at
her centre and community school. Her stories powerfully
relate the injustices that led to the small number of Maliseet
speakers today and the need for early years immersion
education to teach the Maliseet speakers of tomorrow.

We asked Rosemary how it is that there are so few Maliseet
speakers today and she told us a story about the languages
of her childhood:

“Whewn I went to- school we were forbidden to- speaks
owr language. O t s was table. In my
WwoMMt&%MW this was
not the saume for other families ivv my community.
One family might say that to- ahead invthe world
it wag important to- speak English so- it became the
household . Invanother family the adulty
ooy oo Eniglshowiih Ch ehilarors: Tvon thongh
Englishv wi ’ ddren. Everv
Ltwa;pdmll@vW\gxI awvgvateﬁdtomyW
Today, the very few speakers awe used as role models
for the language:. friends who-grew up with us
not knowing the language are now struggling to-get
their language back.”

BOOOO OGO OO OO OO OO OO OO OO OO OO OO OO OO

~ Louise Derman-Sparks and Patricia Ramsey (2005, 26)

Inclusion
is not just about students
with disabilities or “exceptionalities.”

It is an attitude and an approach that
encourages all students to belong. It is an
approach that nurtures the self-esteem of
all students; it is about taking account of
diversity in all its forms, and promoting

genuine equality of opportunity for all
students in New Brunswick. I cannot over
emphasize that effective inclusion is
for all students and not just one

particular group or category.
~ Wayne MacKay (2006, 14)

O
o
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twmade pails and medicines and pennies, and | made 2 oranges, and 2 more
pennies and a lemon and there is grapes and an apple and the Red Cross and me.
1t's because all the guys needed some stuff ‘cuz everything broke down.

by caitlin
- T
ERC Ny
@

It’s me, the Red Cross, that's medicine. That's my dollar, and there’s a penny.
This is Halti. That’s the wmedicine. It got a earthquake. (t's whew the ground rattles.

by Tabitha

~ Miracles At First Child Care Centre
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The Red Cross had to clean up the mess. The ground shaked and all the

people thought that was bad. They had to run out of their houses.

The wedicine had to go in a drawer so it wouldn't spill.

by Aaron

'4 ..3.‘.‘: 4 ] .
Kids give back

chilldron from Mirscle ai First

Times & Transcript, Moncton, February 13,2010

Meeting Children’s Needs in Violent Times

As children struggle to feel safe and make sense of violence —
regardless of the source—they need to know that we are there

to help them with this process:

e Learn what they know

e Ask them questions

¢ Respond to their misconceptions
Help them to sort out reality from fantasy
e Provide reassurance about their safety

~ adapted from Diane Levin (2003, 63)

BOOKS TO READ TOGETHER
Why?, by Nikolai Popov
Smoky Night, by Eve Bunting and David Diaz

The Streets Are Free, by Karusa and Monika Doppert
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INCLUSIVENESS AND EQUITY

Raise Questions and Act to Change Inequitable Practices

that Exclude or Discriminate

An Inclusive Approach to Teaching About Race and Culture

Ngala Odiyo, an educator at Beary Special Daycare,
chooses an inclusive approach to teaching about
diversity including actively uncovering children’s
assumptions about differences and answering their
questions honestly.

What makes your relationship with the children at
Beary Special unique and how has it expanded their
ideas and understandings of race and culture?

Originadly, I am from Kenya. With respect to-
visible appearances I bring withy me o rawe
opportunity to- mingle freely, ask questions,
play and learw first-hand with someone from
acrosythe world. Thig opportunity has beew
rawe becaunse most of the childven I work with
hawve not had o chance to-leawve Miramichi, let
alone New Bruwvuswick. The majority of people
living i Miramichi are bornw and raised here.

Can you describe some of the experiences you
have had at the Daycare? What questions have the
children asked you?

I hawe had childrew asking questions such

as;, “Why aure yow “Chocolat-ty?” I sometimes
arswer, “It’s because my muwn made me black.”
Childven accept me and speak quite freely
about my skiv colowr. Parenty awe sometimes;,
less comfortable. For example, one afternoor
duwring free play and departure time; av
mother awrived to-pick up her child. He said
to-me, “Bye bye Ngala.” and as if he thinks his
mom hasn't noticed my skinv color, he drawy
her attention by saying, “Ngalow is black”.

The mother’s hands went to-her mouthvand
she shied oway. I recogniged her discomfort
and immediately seiged this opportunity to-
reassue her that I was indeed black ands
there was nothing wrong with it. I insisted
that her child way right and there was
absolutely no-offence taken.
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Have you made changes to the environment
to reflect the children’s growing awareness of
diversity? What additions have you made?

To stowt, I hawe introduced v black dol
into-the classroom and hope to-add other
diverse materials. I also-brought in books
withy multicudturad chawacters and also-
booky storying my Kenyouw heritage: We now
talk about President Bovack Obamaw and I
have brought in pictures of hinmw while he is
home invKenya. We have evew stawted talking
and especially President Obaumav's name

and ity rooty back home and perhaps why
owr names begin withyan “O”. To-enable
childrew to- appreciate that other people may
speak o different language other thaw their
oww and especially considering the growing
international community inthis region,

we hawe introduced av “Swahili Word, of the
Day”. We leawrnw av new Swahili wovd every doy
of the week. We then post these wovds on the
wall: Childresw have now become accustomed
to-wordy such as Mwalimw (teacher), Pakow
(Cat), Moto(fire) and others that awe in use inv
everyday speech.

To further expand onthe children's knowledge
of race: and, positive physical chowacteristics,

we opened a ‘Hair Salow at the dramatic

play avea invthe three-yeaw-old room:. Here

we were able to- introdiuce tobics such as hair
colowr, eye colowr, skinw colowr and evew stylishv
magagines and flyers that depict diversity not
only invthe Province of New Brunswick but also-
the world over.

~ Ngalw Od,{/yo Beary Special Daycare Inc.
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Other possibilities:

Care-A-Lot and Community

The childrewn of Cawe-A-Lot Daycawre have beerv
visiting the seniors of Salvation Army Lakeview
Manor for about 20 years. During that time the
childven hawe made mawvy friends. We visit the
seniors regudanly, every second Wednesday to-:
Make cards for special occasions

Play volleyball & bowl

Howve teaw parties at owr doycare

Picnicy at the Manor

Sing songs

Recite poenms

Perform plays

Make art together

My friend callie
by Kennedy

For Reflection

How do you learn about children’s assumptions
about social and cultural differences and how
are these assumptions affirmed, extended,
challenged? Think about how children’s
assumptions can be uncovered through the use
of role playing and children’s literature.

Are your daily routines, curricula, and practices
reviewed regularly, and revised and/or adapted
to be more inclusive of all children?

MA(

,/.\/l//()\

Cpr '
REATI 17y AnD PV

NEW BRUNSWICK CURRICULUM FRAMEWORK For Early Learning and Child Care ~ English

N

S
A
S

We have beew soving pennies to-help the seniors
for about seven yeaws. The money has been used
to-help buy anew van. The children periodically
bring their pennies with thew ow owr visity ands
put thew into- ov special container.

Society, as o whole, tends to-judge people. Be
origin, etc. Owr children, onw the other hand,
hawve not yet leawned this. They accept people as
they are: Our childvenw ave leawning that friends
are all ages..

~ Sheilov Mcleawv Care-A-Lot Day Care Center

My friend callie
by Bremnan

How do you ensure that documentation of
children’s learning is recorded in multiple
ways? Think about whether developmental
milestones are used to marginalize and label
particular children and if so, how this can be
corrected.

. 5\'\\‘\ITIJ\[//), o



DEMOCRATIC PRACTICES

Learn to be Responsible and Responsive
Members of the Community

WHAT'S INVOLVED IN LEARNING

e Showing sympathy and empathy for others

e Giving help, comfort, and encouragement,
and valuing others’ contributions

e Respecting the materials, equipment and
spaces shared with others

When children have daily
opportunitiestocareforplantsandtreesanimalsandinsectsthey

W
-

practicenurturingbehaviorsthathelptheminteractinkindand :
gentle ways with people as well. |.t was a.butterfly
~Nancy Rosenow (2008, 1) flymg unt" She broke

her wing because she

had letters in her wing

and then she popped to
the ground and the doctor
said she won't be able to fly

They need: -shicks o anymore. But then she had
- J‘Vﬂnd(ro;g-;‘n: \clﬂhﬁe“as a thread and sewed it in
- sand (o um?) ? and then the Doctor said,

“You're flying again...
I'm so glad!"
~ Hannah
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Building capacity for caring, cooperative,
and equitable interactions with others.

> Help children understand that people have different
experiences and ideas. For instance, you might record dialogue
during dramatic play and share your observations with the children.

» Encourage children to empathize - to ‘read’ others’ emotions and
respond by caring for each other (for instance, by bringing a
favorite toy to a crying toddler, helping a classmate zip up
her jacket, sending a card to a sick friend).

» Organize small-group collaborative projects that require
children to pay attention to others’ perspectives, use
their commmunicative skills, and coordinate ideas,
materials, and actions. Support children who
organize cooperative play by recognizing them
W 9 (e.g. “I like the way you are helping each other build
E together” or “Lucy and Melinda, | like how you are
helping each other carry that heavy truck.”)
Read books depicting the values of working together.

W «@

“Its [for Austin] because . »
. ~ Louise Derman-Sparks and Patricia Ramsey (2005, 24)
1 missed you when you
were gone”, says Emma.
. > The ‘Snm arch the Butteflie,
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The Enormous Turnip,
~ Jana Hansov . ’
Just For Kidz Child Development Centre by Alexi Tolstoy
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DEMOCRATIC PRACTICES

Learn to be Responsible and Responsive Members of the Community

Working Together, Building Friendships

Charley Stoddard’s children at Centreville Child Care

are learning about being responsive and responsible

members of the community. Encouraging children ro
work together, build friendships and ro take care of
each other is part of the curriculum. It is a learning
process she attends to, documents, and reflects on.

How do you help children to build friendships
and to care for each other?

There awe several different things I do-but
sometimes it just stouts with observing that a
child is often playing alone — onthe edges
of the group playy. I might inwite that child to-
play with me and once we have beguwnv I will
nwite others to-join us: Eventually, my goal is
to-be able to- remove myself from the activity
and howve it continute.

I also-try to-be awawe of each child’s strengths.
That way I canw inwolve them by asking them
to- wse those strengths to-help afriend. They
may be good at opening things; or zipping av
Jjacket, or finding atoy...

Learning to respect each other and the
materials and spaces we share can be
challenging for young children. Days don't
always run smoothly. When conflicts occur,
what are some strategies you use?

I see conflicty as learning opportunities for the
children irwolved. It iy v chance for childresn
to- use wordy to-express themselves and to-learn
how to- listenw whew others are telling their
side of the story. Children need, to-leawrn how
to- stand up for themselves, not just complain
to-the aduwlt inv charge. My goal is to-have
children work things out together. That often
meons I need to- make sure that each childs
has o chance to- speak and iy also-actively
listening to-what others have to-say.

COMMUNICATION . o
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I'mv not avfouv of Time Out. I'mvtrying to-

help childvew leauwrn to-live responsibly and
responsively together. Removing them from the
group doesn't put the responsibility onwthem: I
am solving the problem for them by putting it
to-one side; and I'mv also-teaching exclusion.
This morning’s incident is v goods exaumple: A
child came to- me complaining that another
child stepped o her hand. I asked if it had
been o accident and she said, “No-” Not
hawving seen it, I took her to-find the child she
had accused. Bending to-their level I asked
the accused child to-listenw to- what she had to-
say. Thew it was his tuwrn to- speak and for her
to-listen. My role is to-provide o space for that
listening and speaking to-happer.

~ Chawley Stoddawrd centreville Child Care
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Other possibilities:

For Reflection

Are children supported as they initiate and
maintain relationships with each other and the
adults in their everyday worlds? Think about
ways to facilitate friendships and collaborations.

Do educators encourage and support children
who act with empathy and sympathy? Think
about children who reach out to victims, practise
kindness, inclusiveness, and show concern for
the well-being of others.

NEW BRUNSWICK CURRICULUM FRAMEWORK For Early Learning and Child Care ~ English

A Helping Hand

Jacob-and Corri-Lyw love to-look out the
window. Jacob- is tall enough to- stand o
the floor; Corri-Lyn needs to- stand o the
boseboord:. She had not quite yet mostered
stepping backwouwrds and will stand at the
window and cry for help to-get down.

Jacob-had watched usy helping Covri-Lyn doww
from the window manvy times but this time he
decided to-be the helper. I thought this was
aw important step for him. It showed that he
wa developing anv awareness and sense of
responsibility for caring for others.

~ Heather Ad,wm/y Heather’s Community Daycare

Best Friends

Eligabethv was very upset and I didwt seenmv
to-be able to- comfort her. Quietly, Peter went
to-Eligabetivand put his arm around her.
Eligabetivimmediately wrapped her awrms
avound Peter. Peter begoan to-gently pat her
shoulder. Eligabetiv stopped crying and the
two- of then sat for o while longer. No-words
were exchanged.

~ Eligalbetiv Ross UNB Children’s Centre

Are the contributions of each child valued, and is
appreciation shown for many views? Think about
how you listen and respond to all children.

How do adults model empathy, sympathy, a
sense of fair play, and curiosity about difference?
Think about opportunities that exist during
dramatic play or outdoor play, or during
conversations or storybook reading time.
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DEMOCRATIC PRACTICES

Practice Democratic Decision-Making,
Making Choices in Matters that Affect Them

WHAT'S INVOLVED IN LEARNING F“E\

e Beginning to understand their rights and

responsibilities, and those of others N::_{?
¢ Voicing their preferences and opinions,

and developing an awareness of others’

points of view f"

e Questioning, co-constructing, and
reworking rules and procedures

1
= LA &

*‘eé(
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T0 ensure equal access and particjpation, the visiting University of
New Broanswick education Students created sign-up sheets for their
propects. The following week, Lola decided Lo have a Sign-wp sheet for
Lhe music lessons she wanted Yo give ker friends. Lola was

concerned Lhatt everyone got a burn. - uxs chitdren's centre

WiTH GLASSROOM /
GENTRE RULES?

WHO iS iNVOLVED?

HOw ARE THE
RULES DiSPLAYED?

Engage children jn discussions and decisions about
establishing and/or changing classroom rules
and routines and use of space. For example,
instead of placing teacher-determined limits
on the number of children who can play in an
area at one time, help the children figure out
how to use the space together. Such exercises
encourage children to think about others’

needs as well as their own.
~ Louise Derman-Sparks and Patricia Ramsey (2005, 24)

HOw DO YOU GOME Up

Respecting Children’s Rights

in Practice
Learning fo share and fo take turns,
listening and being listened to,
are wags children learn about
respecting each other’s rights.
Learning to settle differences

when all views are heard

helps children feel valued.
They begin to understand
that with their rights,
there is also responsibility
to themselves and to others.
~ CCCF (2004, #63)
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Article 12

of the United Nations Convention
on the Rights of the Child states:

Parties shall assure to the child who is
capable of forming his or her own views
the right to express those views freely in all
matters affecting the child, the views of the
child being given due weight in accordance
with the age and maturity of the child.

Leisa Comeau of Chatham Day Care
Center Inc. made this “story apron”-
with pockets to hold picture books or
puppets — so that her toddlers can
gesture towards their preferences.

Charting
makes
everyone's
preferences

and opinions

visible.

WL}?

The Right to be Heard

Children need to be heard during all
stages of development, beginning in
infanthood. Babies and toddlers do
not use formal language, but express
their needs by crying or through
gestures and expressions. They feel
heard when an attentive adult
responds to their participation.

~ Kim Wilson (2006, 31)

The Right to Decide

To decide means providing children with choices and
opportunities to make some decisions for themselves.
For example, young children can be given the choice
between a number of nutritional snacks and to serve
themselves or to choose the book or activity for circle
time. Such opportunities to choose are easy for the
childcare practitioner to implement, but can have
profound effects on a child’s sense of empowerment
and self-esteem. Practitioners consult with children by
asking them to voice their feelings, ideas and opinions.

~ Kim Wilson (2006, 33)

BOOKS TO READ TOGETHER

We Are All Born Free: The Universal Declaration
of Human Rights in Pictures, by Amnesty International

For Every Child: The UN Convention on the
Rights of the Child in Words and Pictures,
by Caroline Castle, John Burningham, and UNICEF

Whoever You Are, by Mem Fox and Leslie Staub
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DEMOCRATIC PRACTICES

Practice Democratic Decision-Making, Making
Choices in Matters that Affect Them

Learning to Share, Be Fair, and Live Together Responsibly
At High Five! Early Learning Centre children are learning how ro live rogether. Democratic practices are part
of their everyday activities. Their educaror, Wanda Butt, helps them understand what it means o share, to be

Jair, and to be a responsible member of the group.

What does working together look like in your centre? Hanging the swings...

What role do you play in helping children solve disputes? Can you share an example?

Lexi abandoned the red cow and took the driver’s seat of the yellow cow
whewn Jake got out to-check the rear tires. I talked with both Jake and
Lext and had thew listen to-each other and decide ovw the most fair
cowrse of action. Lexi returned to-the red cor withv awv agreement that
whew Jake is finished driving the yellow one she conw hawve v tuwri.

How do you help children to become
responsible members of the group?

Dressing ond undressing themselves
Helping each other out
Setting the table

Signing inv upow awrrivad...

What are some rules that you and your children have
questioned, re-worked or made together?

At High Five! the backyowrd rises up into-av roughv wooded area.
The childrenw and I set boundaries together, rolling logs to-the edge of
their play space to-define the border. We also-decided the ramp to-the shed
wa off Limity after several childrven nearly slipped on the wet planks:
~ Wandw Butt High Five! Early Learning Centre
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AMUNICATION .

Other possibilities:

A Meeting about Clean-Up

Today owr cleawnv up was v major challenge/!
Hoving noticed that owr classroom was over -
whelimed withv materiadsy and that sowe of the
children also- seemed overwhelimed, we decided
to-howe av class meeting about this issue:

J started the meeting by sharing what we
had observed: “Sometimes there are several
children working hawd to-cleanv up, while
others awe walking awound and sometimes
hiding. Cleawnv up way so-long and we noticed
that during play we awve dumping some of the
toys which were scattered all awound the roow.
How can we get things off the shelves and uses
thew inv v different way? We need yowr ideas
to- solve this problem.” Everyone had awv idea
to- contribute and we chavted all the ideoas o
paper so-we could save thew for o reminder.

~ Leigh White and Jil Batemarv

UNB Children’s Centre

Here ave the suggestions:

“Maybe we can sy,
dow't dwmp them out.” — S

“Pick up toys whew yow are finished.” — Lowwrow
“Put them away.” — Evawv
“Build then put away.” — Nicole
“If yow build it;, cleawv it up.” — Swati

“Whew yow plavy invthe kitchen,
put it away.” — Lolaw

“Whew someone wanty to-play,
shawe it with them.” — Lawraw

“We canv all work together
whewn ity all over the floov.” — Felin

“Yow cawv clean up together
whe/vvit’yaﬂ/dwwnpegpout” — Russell

“I canvfind things easier
whew I cleanv up my room.” — Jacob-

“Shawe whew yowput things away.” — Mitchell
“If yow dump it out, cleawv it up.” — Kate
“Build av cleawnv up machine.” — Kevivv

“Remind/ le who-dwmp toys
toput%&;va away.” — Jb
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For Reflection

How do educators listen to children,
including those who are non-verbal?

Think about facial expressions, movements,
and tone of utterances as part of listening.

In what ways are families and the local
community involved in decisions regarding
the programs, procedures, and policies?
Think about community cultural practices,
local livelihoods and history.

How are beliefs and practices re-examined
in response to differing perspectives? Think
about colleagues, local customs, families,
and popular culture.

How are children engaged in decision making
in matters that concern them, such as the
establishment of rules, rituals, routines, and
processes? Think about the day-to-day
opportunities for children to “have a say” in
such things as eating, napping, and sharing.
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DEMOCRATIC PRACTICES

Practice Fairness and Social Justice

WHAT'S INVOLVED IN LEARNING

¢ Voicing and negotiating their understandings
of fairness and unfairness

¢ Identifying issues and becoming socially
active in their local communities

[S]ocialjusticemeansthatallchildrenandfamilieshavethe WHAT CHILDREN CALL
righttoexpectmutualrespect.fairtreatment,equalaccessto

resourcesandexperiences,andawillingnesstolearnabout FAIRNESS™ AND ‘U N FAIRN ES S ’
e e e we adults know as issues of justice and

~ Karen Cachevki Williams & Margaret H. Cooney (2006, 75) injUStice' One OF the ﬁnESt hOpE'S We can
have for our children is to give them a just
world - a world that recognizes all people
for the unique, Fully human beings they

are; a world where every child has equal
We often struggle with the concept of faimess. Faimess access to the opportunities to become all
is about equity, and for some equity means all being he or she can be.

treated the same. However, we know that treating every ) ) i ) )
child in the same way is not equitable. All children have ~ Louise Derman-Sparks and Julie Olsen Edwards (2010, 30)
different needs, and treating them all the same actually

ignores the needs of many. ~ Margaret Sims (2009, 16)

Nurturing a sense of fairness in children

Organize
and participate in
toy and clothing exchanges
at your center to encourage children
to share and use resources wisely, rather
than always consuming more. You might want
to participate in community efforts such as food
and clothing drives. It is best to undertake such
projects as a long-term relationship with an
organization or group of people so that they
are not simply a one-time charitable act
that might [unintentionally] enhance
rather than challenge a sense
of superiority and entitlement.

~ Louise Derman-Sparks
and Patricia Ramsey (2005, 26)
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Becoming socially active within Early Childhood Care and
Education New Brunswick (ECCENB), your professional
organization, means:

* ([aining a sense of belonging or ownership

* Having a place to share your knowledge and creativity

e Contributing to shaping, guiding and adopting the values,
standards, and code of conduct of your profession

e Creating new relationships within and outside the group

e Learning about committee processes and understanding
your roles and responsibilities

* Drawing from your own and the collective skills and
interests of other members to provide for the well-being
of early childhood educators

The main goal is to create a movement that will help
educators better define themselves within a group of
professionals and commit to a collective effort for the
continuing progress of our evolving profession.

~ Mawjolaine St. Pierre Executive Director ECCENB

CHILOROOD ?ﬁﬂm

CARE & EDUCATION LA PETTTE ERFANCE

NEW BRUMSWICE ROUVESU-BRLITRNICH
e R @ ha IR

THE NEW BRUNSWICK CHILD CARE COALITION
PROMDOTES HIGH QUALITY, UNIVERSALLY ACCESSIBLE,
NON-PROFIT, PUBLICLY FUNDED CHILD CARE, WITH
TRAINED AND WELL-REMUNERATED STAFF, FOR ALL
NEW BRUNSWICK CHILDREN WHO WANT OR NEED IT.
BECOME A MEMBER AND FIND OUT MORE AT:
HTTP:!/WWW.NBCCC-CSGNB.CA/ABOUT-E.ASP

MNEW BRUNSWICK

CHILD CARE COALITION
—
COALITION DES SERVICES
DE GARDE A UENFANCE
U NOUVEAL-BRUMSWICE
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The act of taking responsibility teaches
children values and how to help in their
communities. At our centre we do food
drives, toy drives, mitten trees — the
children are involved in these activities
and we talk about why we do what we do.
We involve the children so that they want
to learn and help out more!

~ SawavDealy Riverview Stepping Stones Wee College

Wee College’s Community Outreach:

Sue Shultz Turkey Drive

Albert County Food Bank
Pancake Breakfast Fundraiser
Christmas Mitten Tree

Clothing Drive for Harvest House
Toy Drive

Annual Run for the Cure

Wee Care Playschool

Pocket Change Drive

“You Won’t Miss It” Collection

BOOKS TO READ TOGETHER
Farmer Duck, by Martine Waddell and Helen Oxenbury
City Green, by DyAnne DiSalvo-Ryan
iSi, Se Puede!: Janitor Strike in L.A., by Diana Cohn

Music, Music for Everyone, by Vera B. Williams

Changing the Discussion about the Purpose of Early Education
Social justice teaching relocates the meaning of early childhood
education [away] from school readiness. .. Social justice reframes our
work as educators from a too-heavy focus on academic sKills. .. and
offers, instead, an emphasis on thoughtful observation, reflection,
and planning on behalf of children’s learning. - ann veto 2009
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COMMUNICATION .
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DEMOCRATIC PRACTICES

Practice Fairness and Social Justice

A Reciprocal Relationship

Jennifer Curtis is the director of Li'l Critters
Early Learning and Child Care in Doaktown.
This new centre opened just six months ago.
Community support is a “give and take”
situation explains Jennifer.

Before opening your centre, what did you do to
open up a relationship in this community?

I visited the toww several times talking withv
school personnel and local businesses before I
made o commitment and rented o facility.

Once you had a place, what next?

I made o commitment to-hive locally. Evesv
though I live v good bit awayy, I do-all of
the daycawe banking inthe townw and I shop
locally for everything I can possibly get here.
That's what I meon by giving back: Families
support my childcave facility and I retwr
that support by contributing to-the economy
of this town.

How has this relationship with the community
developed?

The educators I have hired awe irwaluable
resowrces. They know about people such as
Steven, who- is blind aund comes to- read. to-
the childrenw and Tamumy Faye, who- is inv ov
wheelchair and comes to-visit the centre. She
has donated all her fovorite childhood books
and tapes to-the children. We;, invtwrn, are
helping with the purchase of wheelchairs.

If we hope to- hawve families use owr facility
we need to-know and contribute to-the
community, to-act in support of others invthe
neighborhood arownd us. It's about living
together responsibly and responsively.

’.\\

U\‘//\/l\a” v AND PUNY

N~

\\\\\

ﬁ’ ’ﬁ@fa@f%x

This is a ProbLem.Mg stster took my toy.
I solved it by asking my sister may ( please have it back.
by Rose
How does developing community relationships lead
to practicing fairness and social justice?

Once childrenw know someone as o friend it is
move likely that they will stand up for them,
or act ontheir behalf. Also-I feel if children
have o sense of pride for their comwmunity and
the people irv it, they would tend to- stand, up
for them as well, and become move active inv
their conmumunity.

I myself grew up proud to-live inthe
commumnity I live i now. I way outraged whev
I sow that someone had spray painted not so-
great words i avpublic space. My 12 -yeaw-old
son who-way raised to-love where he lives
wondered why someone would want to-do-
that. A couple of days later, he was relieved to-
see that someone had painted over the words.

On a slightly different note, but still much to do
with Democratic Practices, we're curious about the
idea of fairness. How does learning to be fair look in
your centre?

Sometimes o child will play withv ov pawticudaw
toy and exclude the other children. In foct,
we had awv incident this morning ivwolving
the Polly Pockety. I look at these moments ay
leawrning opportunities. I sat with the childrer
wrwolved and helped them to-take turng
explaining what they wanted and how they
were feeling and enswring that each childs
listened as the othery spoke: I posed thiy as o
problemv and asked “How can we solve this inv
a foir way?”

~ Jenwnifer Cuwtis Li'l Critters Early Learning and Child Care
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Other possibilities:

I Made New Friends!

While at o NB Cuwricudum Framework meeting;
Michelle and I were talking with Donna;, the
director of Turning Pointy Daycore. Dorwnov
talked about how they were sawving Canadion
Tire money. Michelle thought what o great
obportunity to-teach the childven about
conmmmumnity.

The next movning we sat with the children
and talked about conmmunity and what

that meant. We decided to-do-atwo-week
fundraiser to-collect as much Canadion Tive
money as possible: We made avposter and put o
Jjow out for all to- see:

Whewn the two-weeks were done; we loaded up
the bus to-deliver owr suwprise! Whenw we arrived
Donna greeted us at the door: “Hello-everyone!
What do-yow have there?” “We brought yow
money, Canadiow Tire,” said Saum. Dovwnor
gave uy avtour of the davycawe. We saw all the
babies. There ave no-infanty at owr centre.

We made new friends!
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What next? While we weve at Tuwrning Pointy
the childrenw were very interested in staying
and playing with the infanty and toddlers
especially. We decided to-arvange av plavy date
with the childven from Turning Points. Next
time, only at our centre!

~ Jenwnifer Laxtonw and Michelle LeBlanc

Little Treasures Child Care

)

For Reflection

Does the setting ensure
equitable access to materials
and social worlds for children?
Think about race, class,
gender, age, and family
background. Do educators
challenge behaviours that
exclude or discriminate?

Me, Mo, and Bad on a boat
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SUSTAINABLE FUTURES

Develop a Sense of Wonder and
Appreciation for the Natural World

WHAT'S INVOLVED IN LEARNING

e Bringing all their senses to exploring nature
— plants, animals, people, landscapes,
weather and habitat

e Taking pleasure in natural beauty

e Connecting to and respecting the natural world

Wonder
happens when a child rolls
a log over and finds a colony
of tiny creatures, observes
birds coming to feast
at the bird feeder

W\
Walg al he has made, “ ““
Mgsiigy o A.5tre, o a Bill... Run throud®
{ : hrnugﬁ ﬂm m“'ms"'““ or watches pigeons
ll ,/’/J//:’ A nest under the
] ; ‘& < // ”1501’ Dug, rogg building’s eaves. ,@9\“25
| Shija *-.. €dge along the seashore... Revisit syaﬁ“’

A sense of wonder
cannot be taught,
but children develop it
through discovery and
positive experiences
i s with nature and outdoors. §

we need Sun for the Plants,
And we need Love for the Plants!

~ Priscilla, P. Woyke (2004, 84)
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U'm dolng a river. ™
( Liked the birdie.
t Liked golng to the river.

i

Riddles & Rhymes Inc. \\ 'm making a road.

If a child is to keep alive his
inborn sense of wonder,

he needs the companionship

of at least one adult who can
share it, rediscovering with
him the joy, excitement, and

mystery of the world we live in.

-~ Rachel Carson ([1965] 1998, 54-55).

As educators who
care for and teach infants,
we redlize the value of bringing nature
info the classroom and the youngest children in
touch with nature. Children observe, listen,
feel, taste, and take apart while exploring
everything in their environment

AS YOUNG GHILDREN
DiISCOVER THE WONDERS OF
NATURE THROUGH DIREGT HANDS ON
EXPERIENGES, THEY DEVELOP A REVERENGE
FOR LiFE THAT GANNOT BE FOSTERED AS
PROFOUNDLY iN ANY OTHER WAY. READING ABOUT iNSEGTS iN
BOOKS OR WATGHING NATURE VIDEOS iS NEVER AS GOMPELLING AS
SEEING A REAL BUTTERFLY EMERGE FROM iTS GHRYSALIS OR TASTING THE

FIRST TOMATO TO RiPEN ON A PLANT YOU'VE WATERED YOURSELF.
~Nancy Rosenow (2008, 1)
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SUSTAINABLE FUTURES

Develop a Sense of Wonder and :
Appreciation for the Natural World

Together with the children and

educators, Linda Gould, director

of the Chatham Day Care
Centers, understands the
importance of developing and
sharing her own sense of
wonder and appreciation for

the natural world. completely knowledgeable about everything

already and also-to-take the role of
How is sensory exploration affirmed wwestigator and researcher to-extend their

and encouraged at your centres? oww learning.
Children are encouraged to-bring in natural How do you encourage educators to share in the
elementy for exploratiow such as insecty and pleasures of the children’s discoveries?
other crowly creatures; leaves; twigs; driftwood,
fungi; plants, and cones. The educators Being engaged with the children enables
recognige and celebrate these contributions educators to-be right therve to- share. We have
ond envsure that childven hawve access to-these worked hawd to- becowme comfortable withv
items for contivuned inwestigation. Educatory things we mayy have felt o little uneasy about
also- add natuwral elementy to-the enwirovument before: For example; I o not fond of snakes but
such as baskety of cones; plants; branches I cowld not let my personal feelings get inthe
suspended from the ceiling; wooden baskets to- waoyy of thesjoy I sow expressed by av young boy
hold materials, and wooder equipment and who- came to-my office door to-show me what he
furnituwre to- support av respect for natuve. Invthe had in hig ice creaum container — o snakel
out-of-doors having children plant and tend I drew the line at holding it, but we talked
flowers; vegetables, and shwubs affirms the and shared the excitement of his discovery.
importonce of nature.

How did you locate natural and wild spaces in the
How do you ensure that children have contact with vicinity to explore, revisit, and discuss?
adults who value and are curious about nature?

For yeauws we would take childven for walks

As avteaunmn we discuss together F arouwnd the community, but always for the
the importance of being in & # 2| sakeof the physical exercise: Then I started to-
nature and we howve in-houwse (S SlEaBEEEE i ask questions: Why is o walk just o walk? Why
training to- support these r’h . '; - arent we exploring the evwivorunent?
discussions: My love of the A

outdoors makes it easier for ' The educators approach to-walks has changed.
me to-encowrage educators to- There were some resevvations at first —

find ways to- include the hesitation about being inthe deep gross or

childrew i nature. I encourage
the educators to-go-beyond the
playground. I bring items

questionsy concerning what to-do- if the
children wanted to- climb- av tree, but as we
talked more, the educators became more

from nature inside and { Y comfortable. I stowted to-hear, “When I way
encowrage the educators to- Little we used to-playy outboack inthese woods:..”
explorve and ask questions about these ond “We walked along this path....” The
materioly even before the children do- Thiy educators started to-experience today just as
helps them realige that it is okay not to-be they did their yesterdays.
Q“\\‘\\UN]Q\”()N ) I"\/l/\(i/\ \\-,\\o - SHRTUALITY '//\'/‘
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How do you work with the idea of respectful behaviour
toward the natural environment?

We live what we want to-see. It is as simple as that.
Whew the educators are taking the children on v
walk through the woods and they notice garboge;
they stop and talk about the importonce of
respecting nature. Thew together with the children
they cleawnv up the pativ

Other possibilities:

We have some great outdoor spaces. I one aveow
we hawve the typical playground equipment and
inthe other we have o natuwre habitat.

The educators are also-encouwraged to-get
outside the fence - to-explove natuwre inv o
vawriety of places around the centre; inthe
woods and while out on walks.

For Reflection

How will you model a sense of wonder for
nature and wild places? Think about places in
your locality where children can explore the
natural world, and your own level of comfort
and discomfort with various aspects of the
natural world.

COMMUNICATION . o
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They now walk to- see what they can find. They
bring bags and containers for collections
and the walks have taken o av more relaxeds
feeling with the idea of exploring the orea
around the centre.

~ LWGOMM Chatham Daycare Centers

Who could you invite from the community to
help children develop a sense of wonder and
appreciation for the natural world? Think
about gardeners, biologists, conservationists,
artists, farmers...
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SUSTAINABLE FUTURES

Learn to Recognize and Record
Patterns and Relationships in Nature
The Bug Visit

hve J,.;: ;’m.' had ¢ I.i'.lrv; into owe cesan

WHAT'S INVOLVED IN LEARNING

"ﬁ": wale Lnl il v -:.mml and -’;,n_- i ]

.. . . . ey Ledw i ol and what color 38
e Noticing regularity, repetition and changes in nature W"-}:"" sy e ”l'" ;u gt
. . wah wgry gl dhoraon s Bas Belly snd Leought
e Learning to systematically observe, name, and L.r.mtylu"ﬁr:.-dw bug. B bept yelling "Hi
record natural phenomena Bug, Hi Bug” o

e Raising questions about changes, connections, and
causes, and undertaking first-hand investigations

T

e Visit the same
outdoor places at
different times of the year.

¢ Create seasonal displays inside your centre.

e Plan investigations fo find out answers to
questions children raise.

e Solicit and respect children’s

Modelling the use of

e Encourage children to record what they observe.

Sammy and the
Flowers

Sammy came infa daycars gne iy
10.':!!’ ;;pm picked alang the :;; T'l': )
y focused in his fio
want sulside with the whala cla;“:nraw 2
collacted & variaty of diffarent types of
flewars for everyons 1o axplore. W lalked
r.'m colors, sizes, smeliy and parts of §
‘awer. They all ioved the Bower axplarng

~ Cindy Thuwrston,
~and Nanette O’'Neill,
First Steps Wee College Inc.

explanations of the

, and :
way things work.

introduces children to
the basis of scientific inquiry.

~Sherrie Bosse, Gera Jacobs,

Gardening is fertile ground for
predicting, comparing, and observing
the characteristics of living things;

the experiences may prompt long-term
studies of growing cycles, food chains,
of habitats. Gardens, shrubs, and
trees attract birds, butterflies,

and insects that lead children to ask
questions about the natural world.

~ Sherrie Bosse, Gera Jacobs, and Tara-Lynn Anderson (2009, 11)

JNICATION .
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GHARLENE
@ ND PAT WROTE AN
INFORMATION BOOK ABOUT THE FISH AT
THEIR CENTRE. CREATING BOOKS ALLOWS FOR REVISITING,
LEARNING — ALSO DOCUMENTS CLOSE OBSERVATION.

BOOKS ABOUT SHADOWS
TO READ TOGETHER
My Shadow, by Robert Louis and Ted Rand
Shadows and Reflections, by Tana Hoban
I Have a Friend, by Keiko Narahasi
Me and My Shadow, by Arthur Dorros

What Makes a Shadow,
by Clyde Robert Bulla and Adrienne Adams
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Science is what
young children do.
More than just watch,
they engage.
They are exhilarated
by small observations.
They experiment and discover.

~ Lauren Foster Shaffer, Ellen Hall,
and Mary Lynch (2009, 19)

Time
is an
abstract
concept
and a
difficult
one for
young
children
to grasp.
Plants
offer many
opportunities

to explore

time
Sncouraging childien’s participation, Jane in relation
wrote a book called “ Look TOhat Grrows in Our to growth,
Cindow” that documented the growth and Sejsc(l’n_?'
life cycle of an Amaryllis. Here are a few pages. anc catly
bt 1 2§ 74 { T;- pag response to
~ Jane Eatovv Janes’s Place Day Care & Early Learning Centre 1 h
sunlight.

~ Royal Botanic Gardens (2007, 1)

Jackie

NEW BRUNSWICK CURRICULUM FRAMEWORK For Early Learning and Child Care ~ English 35 %



COMMUNICATION .

SUSTAINABLE FUTURES

Learn to Recognize and Record

Patterns and Relationships in Nature

Projects that Evolve

Jill Bateman, an educator with UNB Children’s
Centre, plans projects that unfold over time and also
encourages children to record the changes they see.

In order to help children to recognize and record
patterns in nature you need to plan projects that
evolve over time. What are some specific projects
you have done that lend themselves to this kind of
investigation?

Here are o few of the projecty we’ve undertaken
over the last few years:
Raising butterflies from caterpilaws
Keeping and breeding walking stick insecty
Gardening outside and inside
Hatching o praying mantis egg case
Hatching duck eggs
Composting

How about those spontaneous moments of discovery?
Do you have any examples of turning such surprises
into projects and sustained investigations?

We hawe great chances to-observe vegetalble
decoy. This year o Halloween pumpkin wos
left out all. winter onthe picnic table: Asthe
pumpkin thawed we could see what changes
happened to- it since October. Another year at
Eauster we “discovered” aforgotten Halloweer
pwmpkin inv owr classroom, over avheater.

It wa not avpretty sight but upow opening

it we discovered that some seeds not only
had rooted but were showing greew shoots!

We planted thenm and they later produced
pwmpking invour gawden.

How do you make use of neighbourhood resources,
community members’ contributions, and the
interests of the children as you plan and engage in
these projects?

For one example; I engaged the community by
requesting a composter fromthe local compost
group. We collect the scraps from our snack

Q/31’;/\7 IVITY AND PLNY

A &
\(,//\/4 ) \\\\\\

Olivia,

This is & flaver
hm‘. 'lru.sf

spple

-h'tlr-

preparation and the children take tuwrng to-
take it out to-the composter. I usually chat
about how the food will break down with the
help of worms into- special food for our planty
nvthe garden as we take it out. They oftesv
want to-look in the composter to-see what iy
happening and we talk informally about any
changes we see. This is anv abstract concept so-
last year it was exciting to-open the bottom
of the, composter and notice that the food
had broken dowwn to-compost. We were able
to- spread it around the garder and talk
about how it makes good food for the plants.
Sometimes the children find worms in the
ravinv and, want to-put thew inthe composter.
A few children had covwinced parents to- stout
composting evew before we had successfully
made compost.
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What are some of the tools the children use to
investigate and record what they are seeing,
hearing, tasting, smelling, and feeling?

We typically have clipboards and sharpened
pencils nearby interesting displays. Wer
encourage the childven to-droaw or dictate
to-us what they notice. For representing fresh
Aowers we hawe used watercolowr paints,
pastels; and markers to-help childres recovd.
We also- use these things in the gardes whew
the weather iy wormu I have also-let childresv
recovd what they notice withv v coumero. Most
of the oval observations awe done inv informal
groups withv small groupy of childven. We share
observations at group times ov sometimes

I drow attention to-flowering planty or
changes inv bugs as we gather for snack ov
other together times. Sometimes I will put the
watering cowv out o the sign-in table withy av
sig asking who-would like to-water the planty
ov gather lettuce for the insects.

~ Ji Batemaury UNB Children’s Centre

\ /

Other possibilities:

For Reflection

How do you support children’s investigations of
the natural world? Think about experiences,
information books, and videos that cultivate
children’s curiosity and tools that enable them
to collect and record information.

Cp 5 .
J\[/\I’\"I'!\' AND pLNY

\\\\\

With avvideo-cauneray, Kawen Clowk documenty childven's observations
of the natural world. Herve ‘s a small pauwt of Avery’s description of
pine trees: “This pine needle iy really shawp, but they might operv
up like dandelions can. But we're not talking about dandelions.
So-these pine needles are long and big and prickly. These pines
ave really shawp. And I canteach yow move and more.”

~Avery Clark’s Early Learning Program

What role models do your children have for
systematic investigation of the natural world?
Think about experts in your community —
biological, earth, and environmental scientists
— and multi-media materials.
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SUSTAINABLE FUTURES

Develop a Sense of Appreciation for
Human Creativity and Innovation

WHAT'S INVOLVED IN LEARNING A

T
-
|

« Bringing all their senses to exploring the constructed world ‘& 'A“ “ -

e |Learning to appreciate beauty, creativity and innovation in -
art, architecture, and technologies ' r ' I ! ?Y ‘ \ -

e Exploring the mechanical advantage of tools and machinery a, ‘ 3

e Designing and evaluating technological solutions ' ? “

Practicing an appreciation
for human creativity:

¢ My husband is a mechanic. The children
see the things he builds and the machines
that he fixes. Dyke diggers, combines,
boom trucks, and farm tractors all come
for repairs. The children have learned the
names of the different vehicles.

¢ Achild’s grandfatherisacarpenterandbuilta
cottage in the shape of a lighthouse. We love
going for walks to explore it.

g ' ; i il ¢ The children are fascinated with keys and
locks. They closely observe the keys to notice

"“The alligator is sick. It sings weird. subtle differences.

That means it's broke."” - ciarks Early Learning Program

Remove the screws, change the
batteries, stuff the battery
box back in, and then it's
as good as new!

~ Rhonda Trenholm Silver Lake Day Care

Affirm and encourage
sensory explorations
Share in the pleasure

of discovery.

is there an art gallery or museum in your neighborhood?
Talk about sensations  EXPlore the outside of the building as well as the wonders indoors.

=) o (S

and discoveries in
the moment.

“I'M PAINTING AN EXCAVATOR.
MY DAD DRIVES ONE.”
~ DEVIN
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Are children given opportunities Lo buiid and constract?
Fere, children put Logether their new water tabk.

T ————

High-quality, easy-to-use tools will
help children explore the plants and
animals around them. It is better to
have four good hand [magnifuing]
lenses that young children can
easily see through and carry, than
six bad ones that are scratched

or too small. Good tools also help
children become independent
learners. For example, children

can use sprayers to independently
water plants, and sturdy, lightweight
clipboards to regularly document
their observations.

~ Ingrid Chalufour and Karen Worth (2003, 17)

Doors

Doors are helpful. TO READ
Doors are beautiful. TOGETHER
Doors have handles Iggy Peck, Architect,

on them. by Andrea Beaty
and David Roberts

Doors can have

things hung on them. Spoon,
. by Amy Krouse 5
Doors are nice. and Scott Magoon A rock wall combines

Doors are helpful. _ elements of the natural
Mz, Rt e R, Machines Go to Work, and constructed world.
by William Low . -
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SUSTAINABLE FUTURES

Develop a Sense of Appreciation for — (Giumeictim D [

Human Creativity and Innovation | v v o

Jennifer Arsenault is director of the Kids Choice
Centres and the Saint John Early Childhood Centre.
She and her educators, Brittany Loatman and
Leah McLeod, provide a variety of experiences for
their children to explore, discuss, and represent the
constructed world. The following interview is about
their exploration of buildings in the community,

especially places where people live.
How did you begin this project?

We decided to-gather some photos and see
what the childrenw had to- say about different
buildings invthe conummuumnity. We displayed the
photoy and asked many questions. We held
many covwersations about the photos and
were able to-reflect ow some of the answers.

SRR Wl ks
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How did you extend their ideas?

We thew asked questions about their own
homes and other buiddings they knew. We
offered the children mawny materiods to-
represent what they werve describing. For
example, mawvy childrer constructed howuses
and buildings with. blocks and/ov represented
their houses with painty and mawkers. Also; as
yowll read below, we docwmented, their words.
~ Jenwifer Arsenioudldt  Kids Choice Centres and

Saint John Early Childhood Centre

What is this building?
Kids Choice, the brick daycare.

Tell me about the building.
It's big - a big yard. It's made of bricks.

What do-we know about this house?
It has two triangles at the top.
Big windows. Stairs.

Why do-yow think it’s green?
Because it's Ninja Turtles.
That's the workers' favourite colour.

What do-we know abut this house?
It has three windows and a small door.
A chimney. Big trees.

T e—
What is this? A barn.
What is it used for? Tools. Horses.

How do-yowthink it was made?
With wood from the farm. With nails and paint.

/,r\/],
AG
"INgT
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U“[/‘/l\f"l'f v AND PLAY

For Santa to go down.
For fire.

What s o chimuney
made of?

Sand, bricks, blocks,
red paint, brown paint.
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My house is a
triangle. Me,
Kyrah, and my mom
and dad have lots
of room. I have a

My house has two
windows and a

nice kitchen. triangle roof.
~ Brogan
Cawv yow tell me about your home?
Ryan: T have a two-piece house. Emma: I have a great house. Erik: My house is red, bigand  Marlee: My house is a rectangle
It's painted on the inside and I love my mom. tall. There is a white house and my room is like a princess
outside. I have cupboards and next door room.

a big backyard. I don't have a
fireplace, just the turn heat.

Other possibilities:

We have been talking about water and waterfalls lately. To-encowrage owr investigation I brought
v some eaves trough to-explorve: Juliew decided that they could be used to- make o really neat
waterfoll. First, Juliew made av droawing of what his waterfoll should look like: Next he went o av
seawchvfor other materials he could use: Juliew found some rocks, avpiece of avlog, avbucket, some
gross, and the eaves trough. He placed all of his materiads cawefully as he constructed his waterfoll.
There was only one way to-find out how the waterfall worked... water. Once the fundamentals were
established; Julienw went to-work onw av more permanent flow of water. Julien then shawed his success
w:,ﬂvﬁfwnd/y ~ Lindaw Goulds  Chatham Day Care Center Inc.

For Reflection

How do you encourage children to think about
goodness of fit? Think about helping them to
choose the best material for the job from a
selection of materials: discuss the advantages
of using one tool, material, or object, or of
taking one approach over another.

People
. SPARITUALITy | by Paige
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SUSTAINABLE FUTURES

Learn About Natural Resource
Development and Manufacturing

WHAT'S INVOLVED IN LEARNING

e Making connections between raw materials and
finished products

e Developing an appreciation for the work of others

e Learning that different approaches to resource
development and production have different impacts

Roevisit {.0cal Places arid Spaces

<¢ Fartius & O-rchards € Public garderis
& Wo

Who do you meet
on your walks?
Get to know the
workers in your

communities.

8

€¢ Fartier’s tharkets € Dairixs

Herne ane dome '

Bt et o s
Where dses maple sypup come from? ¥
WWC&@%@WWWW?

What dses a maple leaf lsoh like? ™
Whene else might we see a maple leaf? ‘#u
WMWW@J&WWW?

What else do we got from trees? =

~ Chastity LeBlanc, Arne McGilligan, Cynthiaw Lamont,
Sawvah DeMerchant, and Tanuny Basque
Crafty Corner Childcare Centre

BOOKS
TO READ
TOGETHER

Growing Vegetable Soup,
by Lois Ehlert

Charlie Needs a Cloak,
by Tomie dePaola

As children document and dramatize, they observe more closely |
and gain a deeper understanding of how things might work.
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. ~ Janet ell hil ’ .
Milk: From Cow to cup A J Calw Passamaquoddy Children’s Centre Inc
Wool: From Sheep to Sweater \ Then we heard noises and went fo soe what if was!

Y,

Wood: From Tree to Paper } =i, 1 was wocksrs fining 2 big red brick butlding!
. y . .:_'ﬁ - .“.“%'\.'r !ll‘-illll—llr.!ll Ty -
EA /\."-ﬁ,jl,-: ory i

Friends at the
Spotted Toad
Daycare pick

" QUESTIONS
grapes from WORTH ASKING:

o o We walched Bob and the other men for a while then wenl walking
their backyard. What is it made of? back 1o fhe day cars. On fhe way we saw anolher man working

'Hyl en a ladder, H-ﬂomlhu‘l#linh a while.
[s anything else made -
of the saime material?

Why does it look like that?

How was it made?
Can Imake one like it?
What do I need?

What can you see?

~ Diane Rich et al. (2005)

Scarleft,
Tatyanna, and
Lauralee went in the
backyard to pick grapes.
We placed the grapes in
the juicer. After sterilization
we had juice to drink
at snack time.
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SUSTAINABLE FUTURES

Learn Aboutr Natural Resource
Development and Manufacturing

Making Apple Cider

Myr. Hamilton, a community farmer, welcomes
the children from UNB Children’s Centre to his
orchard and actively engages them in the processes
of making apple cider. Not only are the children developing
appreciation for the work of others in the
community, the orchard visit involves them

What does learning about manufacturing in each stage of the manufacturing process.
processes look like for young children? How can observant adults support children’s
Where do you begin? participation in each step?

One of the learning aspects in this section is

that children make connections between raw
After the raw materials - in this case the apples materials and finished products. What does the
have been collected - what’s next? finished product look like?
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Other possibilities: Questions on owr project web:

How do-we make maple syrup?

What foods do-we use syrup with?

Maple Syrup: A Celebration of Spring R R T

Upow seeing the keew interest of the children as Jessicaw described her family’s anvuwal sapping expe-
ditions, I undertook v search for a sugowr bush as an outing for the children. After realizing we had
no-sugow bush i the awve, we discovered o sugowr maple growing owthe daycarve centre’s proberty.
The children became very excited and eager to-watch as Nigel boved avhole in the tree and hung av
pail o the hook. Childven tusted the sap and their comuments included “it looks like water” and “it
tastes kind of sweet”.

days and “bad” sap days. If the sun was shining the childrew leaurned to-predict that the sap pail
would be full o if it were av cloudy, cold day the sap would not be running. Our tree tapping project
lasted two-weeks after which we decided it was time to-try our maple syrup and celebrate spring.

Owr celebvation day began with making waffles. Then, as the newly collected sap boiled; the children
enjoyed av lunch of waffles and maple syrup outside at o picnic table. What o great woy
to-welcome spring/! ~Cawolyn Drake Tree House Day Care

For Reflection

How do children have opportunities for first-
hand learning about natural resource
development? Think about local crafts, fishing,
hunting, farming, forestry, mining, tourism,
and manufacturing industries.

How can you help children understand different ’ 1
approaches to resource development? Think
about how natural resources were developed \

locally in the past, and how they are developed
in other locations.

Think about inviting grandparents, elderly
people, historians, archivists, and people who
practice sustainable techniques to show and - /
tell the children about them. e

by A.
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SUSTAINABLE FUTURES

. Cla@i‘aﬁiﬁg
Learn Environmentally and Commurity

Socially Responsible Practices

WHAT'S INVOLVED IN LEARNING

e Reducing consumption

e Reusing and recycling

e Participating in the care of
plants and domestic animals,
and stewardship of local plant,
insect, and animal life

e Participating in local restoration
and regeneration projects

Firdirig frierids

YOUNG CONSERVATIONISTS CAN:
*p: Turn off lights and taps

*p: Collect rain and run-off water
p: Recycle paper and plastic
p: Compost vegetable waste

*p: Find new homes for
outgrown clothes and toys

Create Habitats
for Animals...

¢ Butterfly Gardens
¢ Rock Gardens

¢ Flower Gardens

e Ant Farms

e Worm Farms

¢ Bird Feeders

* Nesting Boxes...

INSIDE GARDENS

GROW AROMATIC HERBS
N —— BOOKS TO READ TOGETHER

FROM OTHER PLANTS Something from Nothing, by Phoebe Gilman

GERMINATE SEEDS TO Stuff, by Steven Kroll and Steve Cox
TRANSFER OUTDOORS

Wonderful Worms, by Linda Glaser and Loretta Krupinski
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their ideas will help children

to reflect on their experiences and deepen

their understanding. A rich array of art

materials will provide opportunities for

two- and three-dimensional representation.
~ Ingrid Chalufour and Karen Worth (2003, 18)
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Kuwwerty
Eastwood
Play and Learn
Aty PROMOTE LOCAL EATING
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 alter T ¢ GROW A GARDEN WITH FOOD TO

SHARE WITH FAMILIES

* START VEGETABLE SEEDLINGS
FOR CHILDREN TO TAKE HOME

¢ USE LOCAL PRODUCE FOR
SNACKS AND LUNCH MEALS

¢ TOGETHER WITH CHILDREN
RESEARCH WHERE YOUR FOOD
COMES FROM

e TRY THE 100KM CHALLENGE

xhxh mw-a

Ny
Coronotnso™ R GATCH .
- fm es DRYEC®  (010) AND Someone’s discarded
\ 1 =y g -
PO e i Valley AP RELEASE garbage can become
(The Valley V3 ROCKS our reqyclzled and reused
What rececling policies does wour centre _!NSH:I'?‘ mat?s\.l:ti, rfr(mifrirzlece.
have? Think about paper, plastic, II\I)I’(H.!:IS_ the childyen of
dtapers, kitchen scraps, electricity POND WATER he West-side
SOIL SAMPLES °70p Freschos

consmption, and water use.

Try making patterns by
pressing plant shapes
such as pinecones or
gum nuts onto clay
or damp sand. Rather
than pasting or gluing
them, keep them for For Ouwn P/ﬁgymm Tnstead of plastie plagthings, Tammy O Peill

further investigation. wsed fround weod to matee benehies, necyeled bann boands to matee 4 covened bridge,
~ Royal Botanic Gardens (2()07, 14) MI&}WW}W}# matee tables. ~ Chatham Day Care Center Inc.
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SUSTAINABLE FUTURES

Learn Environmentally and

Socially Responsible Practices

Growing Up Green

Educarors, families, and children at Nackawic
Child Care have adopted a Growing up Green
philosophy and practice. Centre director, Susan
Carson, and parent, Andrea Hall, share some of
their green initiatives.

What difference can one daycare make?

We have adobted o GREEN attitude here at ouwr
daycave. Our ambition of hosting o number
of evwivonmentally resporsible initiatives hos
beenv well received by owr families; pawticularly
the children who-learw so-quickly and are so-
very cuwrious about their wovld.

The Growing Up Greew philosophy is inv direct
line with the Curricuduwm Framework. We awes
very excited about this journey we have begunv
for the best interests of our childres

How did you get started?

InOctober 2007, we began av concentrated
recycling effort - we collected, paper and plastic
as well as containers for refund. Owr goal was
to-teach the children valuable recycling infor-
mation and for them to-fund raise enoughv to-
purchase their own composter.

Inthe spring we puwrchased the composter withv
the money we had raised from owr refundables
and o Eawthv Doy we put it togetier and
stowted composting at the doaycare. Since therw
we howe purchased o second composter. Bothv
ave quite flll and we will hawe Loty of richv soil
for owr flower and vegetable gawrdens thig yeor.

Did any centre policies change as a result?

After attending o “green-cleaning” workshop,
we decided to- switch over to- Greew Seals
Certified tissue and towel producty inv owr
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daycowe centre. We also- used Greevw Seal
Certified cleaning products. Some of owr
porenty have evesw purchased these producty
through ug inv ovder to-courry over the eco-
friendly cleaning into-their homes. We also-
have v No-Idling policy for vehicles dvopping
off or picking up children from the centre.

How did you involve the community?

InMay, Nackawic Child Care sponsoreds

a presentation ow Climate Change: Thiy

way conducted by Sonya Hull, o volunteer
presenter for The Climate Project - Canadaov
(www.climateprojectcanado.org). This event
mawked the beginning of our Growing Up
Greewphilosophy, not just composting and
recycling; but teaching owr children to-respect
the evwironumnent - how to-reduce their cowbow
footprint and protect owr planet.

Eachvyeowr in July, Nackawic celebrates
Community Days and this year’s theme was “Yow
dowt hawve to-be av Superitero-to-Sawe the Earth!”
Owr families twned out in great numbers;
dressed as “greevv superheroes” - we evenw won 1st
place for Largest Group inthe parade!

What other community collaborations have
developed?

Inthe fall we were asked to-pawticipate inthe
Healthy Daycave Progrowmw with the NB Lung
Association. Many of the recomumendations
made by the program had already beev
adopted by owr daycare such as o No-Idling
policy. However, some of the energy sowving
reconmumendations howe been implemented and
we plan o move this coming year such as some

. SPIRITUALI Ty |
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The childrenw hawe also- started planting some
perenwnialy (cuttings donated froww powenty
and grandparents) in front of the centre wsing
spades and child-siged work gloves.

Owr most recent initiative i the applicationw
for Evergreen Funding. Thiy funding provides
financial support to-publicly -funded Canadiawy
schooly and not-for-profit daycore centres who-

Other possibilities:

want to-undertake greening and food garden
projecty. Of cowrse; owr goals include bothv of
these. We plowv to-bring move nature into- our
daycowe outdoor evwironument, and teach the
children about the importance of trees and
planty and about their role in fighting against
climate change.

~ Susan Carson and Andrea Hall

Nackawic Child Care Inc.

Planting Trees

Today I brought in some trees;,  treeto-root i and thew yow
soil, and poty for the toddlers all added more soil. We
to-plant their very owwtrees:. discussed how big the trees
Some of yow said, “The trees would grow and that we

ave so-small.” While others would hawe to-transplant
said, “They awre going to-grow them once they get too-big for

big.” Each of yowtook avpot

owr poty. Each of yowpicked av

and scooped the soil into- it. name for the tree. I wrote the

Yow all put yowr fingers into- chosenw names on tags and yow ~ Kawenw Richawrdson

the pot to- make ahole for the attached it to- your pot. Just Kids Day Care Center Inc.
Investigating
Recycling For Reflection
The children recovded recycling How do you address children’s questions
practices intheir buidding. Their about environmental degradation, pollution,
educators nwvited local recyclersy and endangered species? Think about involving

to-visit. The children built their
oww recycling truck and put it to-
good use:

EXPLORE YOUR PILE
- What creatures cowv yow
find o youwr compost
creatwre seowrch?
- Lookfor ants; centipedes;
crickety, beetles, worms, etc.

FOR MORE INFORMATION
Visit the New Brunswick Solid
Waste Associatiovw website:
www.recyclenb-.ca/composting

NEW BRUNSWICK CURRICULUM FRAMEWORK For Early Learning and Child Care ~ English

local experts such as scientists and environ-
mentalists, and using picture books and
multi-media resources.

How can you include diverse viewpoints about
sustainable futures? Think about how your
own beliefs are affected by your particular
local and cultural beliefs.

How do you involve children in the care of
animal and plant life? Think about daily
responsibilities, such as watering houseplants,
tending gardens, and feeding domestic
animals, and community projects, such as
habitat restoration for birds and butterflies.

49%



INTERCONNECTED GOALS

PLAYFULNESS “ .

7§ IMAGINATION AND CREATIVITY ~&4
. l.ut’ﬂuﬂhh and fluid thinking - T—

WELL-BEING « Invent systems of representation

' EMOTIONAL HEALTH » explore new possibilities
3 AND POSITIVE [DENTITIES #f PLAYFUL EXPLORATION

& Sanpaot seit ¥ AND PROBLEM SOLVING
il explore the properties of objects
~® test their limits

= negotiate joint undertakings
= invent creative approaches to practical problems
§ Dizzy PLAY

. tllmplmure in bulnn mﬂhnd‘pi

T

#» sense of other

9V BELONGING
« sense of place

= respectful and _
responsive relationship:

UV PHYSICAL HEALTH
* personal care
* food and m:tmhn

* body and movement

RESPONSIBILITY

. INCLUSIVENESS AND EQUITY
# appreciate distinctiveness

* respect diversity =<
= act to change inequitable practices

. . DEMDC RATIC PRACTICES

® act as responsible and responsive citizens
» participate in decisions that affect them
= practice fairness and social justice

SUSTAINABLE FUTURES
» develop a sense of wonder
» recognize patterns in nature
» appreciate creativity and innova io
# learn about natural resources

* practice environmental and

social responsibility




[NTERCONNECTED GOALS

Making Connections

The learning stories on the following pages were submitted by educators who were
focusing on Goal 4: Diversity and Social Responsibility. In addition to their words
and pictures, we wanted to highlight the interconnectedness of the four broad based
learning goals. In practice, these goals are in constant interplay.

As you read through the stories, you’ll find reference tags indicating links we’ve found
to other support documents. There are many more possibilities. What other connections

can you find?
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INTERCONNECTED GOALS

A Whole New Natural World: Worms to Sachets

~ Trisihv Ladhawr Magical Moments Enriched Preschool

st possionate about. It is really exciting whew awv opportunity presenty itself
where we can bring those worlds together and shawe those passions with the
childrenw invowr cowre: I have avpast invthe field of aesthetics and I have taken
specialty courses invherbology and aromatherapy. When the children showed
a real intevest in owr gowrdening project

I realiged this could be an opportunity to-
introduce them to-a whole new natural world.

Herbal Sachets

We begoun to-bring in wseful herbs invtheir dried form. These
were the soune herbs that we are growing in owr herb-gardew
for futuwre use: The children have opportunities to-feel, smell,
and make recipes with these natural herbs and essentiol oils.

They carefully follow recipes: @) @ Properties of objects
measuring out dried herbs

for bativteas; sleep pillows; bathv bombs; and drawer sachets.
These items will be sold to-powrenty and at owr local Farmer’s

mowket oy o fundraiser for our Nature Pawk. I amv personally
very excited about thig project as it allows me to- share o
genuine interest of my ownw with the childrenw and I believe that
I o teaching valuable lessons about practices that con be cowvied
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Setting Up A Vermi-Compost

Iw seporating worms and creating owr oW vermir-
compost, the childrenw awve learning evwironwmentolly
responsible practices. We will be expanding on this
practice by prepowing and cutting our food waste in
preporation to-feed owr worms and we will be weighing
owr daily food waste. This will help to- make the
childrenw awawre of what we waste.

1. Empty the compost bin.

4. n the new worm bin,
add shredded paper
for bedding.
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INTERCONNECTED GOALS

Neighbourhood Birds

~ Heather Adaums Heather’'s Community Daycare

Jacob-and I were looking out the window and
we saow av bivd invthe tree. I said to-Jacob, “I
wonder what that bird eaty inthe winter?”

He looked at me and said, “Seeds”. I asked,
“Where do-birds get seeds? He said;, “They co't.
They are under the snow”. This covwersationw

triggered owr adventure.

| Jacob-and I went onw v walks

I and we spotted several birds
‘B and one bird feeder.

i p.42 Q]V Body and movement
5

He asked; “Can I feed the birds?
Can we make o bivd feeder?” I
agreed that we could make bird
feeders and put them up inthe

We begawnv this project by creating a web: We

wanted to-know all there was to-know about p.24 %% Using sign systems
the birds:

Thenw we collected fowr milk and, juice cartons.
We created o chaut to-document how many Jacob-enjoyed making the feeders. He said,
BIG BIRDS and how many small birds we see “Two-from me and, two-from Corri-Lyn.” I let
dwring our walks. Jacob-has av great memory him know how kind that was of him to-think of

and does't everw need to- count the stickers he Covri-Lyn who- iy one yeow old.
has placeds on either side: Wewill continue to-
5

document untt the snow is gone. We talked

about different types of bivds, different types of The next step was to-put them invthe tirees for

seeds; and which seeds the bivds might prefer. the birds to-find. Jacob picked out the four spoty
inthe neighbowhood for the bivd feeders.
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Then Jacob-and I went to-check onthe bivd
feeders each day. Jacob made awvv amaging
discovery. He looked at me and said, “The birds
like sunflower seeds.” He had noticed that all
the feeders were missing their sunflower seeds.
So-we added morve.

Ow ouwr way back Jacob noticed
a broken tree branch. He
pointed to- it and said,
“That is bad. A bird
house goes theve.”

I asked himw what v
bird’s house looks like
oand he let me know it
was o nest. It way great
to- see hinmw make that
association withy the branch.
I joined himv invhis sovvow.

Each time after owr walks, Jacob- recorded how
many bivds he sow and we talked about the
different types and their different colowrs.

Jacob created artwork using birdseed. I put
some feathers o the table to-prompt him to- use
them also: Covri-Lyw created owt of her oww
wsing the same materiods with Jacob’s help.
Sovting according to- shape; sige; and colowr
will come next.

p.30 ﬁ Multimodal meaning making
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INTERCONNECTED GOALS

Helping Animals Who Need A Home

~ RosaliesHovv Rainbows and Stars Daycare

MAKING CAT TOYS fleece stripy were cut and o bit
of catnip added. Tie invavknot and yow hawve av lovely
cat toy. The children smelled the catnip. They did not
Like it!

Tatyanno gave one to-Chester and we giggled as he
played. Scarlett brought some howme to-her cats.

She told ws, “They playyed cragy!”

p.42 @ Share the joy of laughter

5 ?'\_ Chester The cat
by scarlett

The cat, Chester’ WWﬁWWS?CA shelter- Ayg;gff;;w RAINBOWS AND STARS
T WWW 21 would like to Project PENNY DRIV

actvity, he S Ty pome: Wes have begiv @ —
MWWM \ -3

. s to- bring
gt of items that The B0E L 4 towels
The childrenhave & %5 e old blankets; !

. Lok
the daycore. A plgyy
Offatrwommwy memﬂ\i,w}v
ey WW@MPVM
childwexv may be

|t
{ ¥
f I’ Chester The cat

by Tatyanna
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Making Donation Boxes for the SPCA

~ Tawmumy EUs  Kids Korner

Alysha, Hailey, Mathiew, Raphaelle, Gaelle, Noah, and
Danika. Al these friends helped out with the decovating of
the SPCA Donation Boxes. The boxes will be for the donations
brought in by families,

I explained to-the children what the SPCA was all about.
Dogs and caty live there because they hawve no-homes of their -
owwn. People couv come and adopt these animals. They thes can take them home to-be their oww pets.
The people at the SPCA that look after these animals need owr help to-take care of them. So-by taking in
things that they need we are helping them.

A Curriculum Framework that encourages projecty such as this helps raise awareness of aweas in need ands

makes us all realige what is inwolved, i making change happen. Also- o lesson we've leawrned iy that it
does not always hawe to- cost o lot to- make av difference.

p.28 @ Negotiate joint undertakings

Fundraising ideas Collecting pernies Making dog cookies

for your local SPCA | Reeycling drive Gathering old blankety

ﬁom Kids Korner: Donations from families and staff — Collecting Canadiow Tire money
’ Donations from local business Clipping coupony for pet foods

Co-Constructing Our SPCA Web Kids Korner Cooking:

~ Ashtonw Arsenauldt, Ashley Hurshmon, and childres Homemade Dog Biscuits
Little Treasures Child Care @ ] - Combi:::iel i1b°w|:
p:18 ﬁ Extend ideas * 2 cups all purpose flour
Y e * 1cup cornmeal
[ LoV RN * Y cup wheat germ
¢ ey

o 2 tsps beef bouillon

Step #2
Add and mix well
e 1large egg
ATy ol * 1Tbsp cooking oil

‘ H. ) et ( 7—L ) * 1 cup hot water
h_)e, o Going Yo ‘ Preheat oven to 275 F

WD ot e &

"H\Pn g tre Mordtor )

Step #3
Roll out on a well-floured
surface to Y2 inch thickness.

Cut into shapes
Place on an ungreased cookie sheet.

Bake for 2 hours until dry and very hard.

4;’}\«».\?{ © we Camy Use oven mitts to place on wire rack
e\l he Dpc A and let dry overnight.
Makes 10 big bones or 14 little puppy bones.

O
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INTERCONNECTED GOALS

1he Church In Our Backyard

~ Leisow Comeaw withv Stephanie Kawrasek

Chatham Day Care Center Inc.

Owr New Project (October 22)

Fromv owr playyground, the children could

Last week we decided to-walk up the big stoirs
to-the chuuwch and enjoyed the view on top of
the landing. The childrew asked if we coulds
go- inside to- see the pretty glass but the doory
were not oper. Yesterdoy there was av cow inv
the pavking lot so-Stephanie asked if we coulds
have o towr. Inside we went. “Look up, way
up,” said Stephanie and the childver stretched
their necks to-look at the beautiful ceilings
and the pretty windows:

p.18 v V Sense of place
5

Our Stained Glass Window (October 27)

The childrew asked if they could make their
oww coloved windowsy like the ones at the big
chuwwch. Stephanie drvew o lowrge stvined glass
window on our window pane and the childrerv
went to-work painting it. Paint was set out ands
was owvailable all devy for the childres to-come
over and take their turn at creating owr very oww
stained glass window. As they were painting
some of the childrenw would look out the other
window at the big chuwch across the street.

p.42 ?‘%, Practices of art

Investigating the Chuurch Steps (November 4)

The children were wondering about how mawvy
staivs there were leading up to-the big doors
at the big chuwrch Jorjo thought this many as
she held out four fingers. Jack said that there
were tew steps. Stephanie said, “Lety go-and see
how many windows and stairs there owe.” Wes
stauted by counting the small steps first thew
some windows until we got around to-the front
of the chuuwch and it was time to- climb-to-the

top of the 21 steps:
p.38 }%} Practices of math
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Reflections about Colowr (December 8)

After our visits to-the chuwchy, the childrerv
became interested inv colowr — not just names
and shades of regulaw colowrs; but more about
how colowrs overlap and mix and aspecty like
reflection and light. Stephanie saw their
colovful objects to-the light box area for
exploring. One doy whew it was raining I
observed Gaviw sitting in the window seat, he
wa looking thwrough v yellow glass block: He
told me that the rain looked yellow and pretty.

WhenAmy, our colleague; was inv our room
one day, she brought in some pattern blocks
for wnwestigating. Formations similow to-the
stained glass windows at the chuuch begowv
to-appear as the childvew played with the
colorful shapes:

p-10 @ Invent systems of representation
p.28 @ Negotiate joint undertakings

The Constiruction of Ouwr Very ownw Chuwrch.
(December 17)

After our visity to-the chuurch, boxes were

to- constiruct their very own chuwch. During the
building of owr chuwrch, the children talked
about height and would look out the window
and compare the read structure with the one
that they were constructing. They put loty of duct
tape o the boxes themselves. When they got the
boxes up to-where they could no-longer reach
them Kohen brought av stack of chaivy over so-he
could climb-up to-put the steeple on the chuwrch.
Al of the materiad woy used to- see how highvthey
could make it and they kept peering out the
window to-compare. Conunenty like “It’s just as
tall as the real church,” were oftenv heawrd..

COMMUNICATION .
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Reflecting onthe Chuurch Project

Whew reflecting back onthe project I see that
the children had a connection with the power
of the: churchv in the foct that it was the lawgest
and tallest object inv our commumnity. This
interest was brought back in the classroomy
whew covutructing chuurches; and thew later
with towers and castles. We awe still observing
the children building tall structures using
chairy and stepladders to- stand on but now
they ave also-building bridges. The bridge in
owr community just so-happens to-be the second
tallest object awround. Wow another extension to-
owr project!
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INTERCONNECTED GOALS

Our Parents — Our Commum’ty

& TOWWO(/D!M’llOP Riverview Stepping Stones Wee College

One day Lig, the director, mentioned to- Taryaw
that they should get some pictures of their
parenty at work. Thisx got Tanya thinking:

Why not put v spirv onv the traditional
“Occupation” project that oftesv occurs invearly
childhood settings? Rather thaw introdice
the children to-traditional occupations such
as doctor, furefighter and police officer, Tawnyow
decided to- seek out the expertise of families.
The childres inv her group would learn about
and play at their parents occupations.

p.24 v V Respectful and responsive relationships
5

This project and the corwersations that
trawuspived opened up o whole new connection
withvthe parents. Tanya noted that there was
a reciprocal relationship as well. Not only
did the childrew leawrn about the parents, but
also-the parenty gained o increasing under -
standing of what the childven and educator
were irwolved inv duwring the day. The docu-
mentation helped to-link all of this - building
community and making learning visible.

~ Lindaw Gould, on-Site Support Facilitator

1t is hard to imagine,
While we are fere at play,
That our moms and dads,
Are working hard each day,

Take some time to see,
One job at a time.

Which one is Your favourite,
Maybe, it is mine.

Please, Enjoy our Book!

Here's how it worked...

Families borrowed our digital camera to
take pictures at their work places.

,—\
| p.58 }%} Use digital technologies |
, )

We interviewed the participants about
their jobs and the photos they took or the
parents wrote-up their own explanations.

We compiled the documentation into a
binder. We added more pages as more
families contributed.

We discussed together with the children
each occupation.

Families brought in and/or suggested
materials for setting up dramatic play. We
added different materials to the dramatic
play area with each new job study.

- | 1 -
'L, p-14 @ Create imaginary scenarios |

L )

Parents came in to share their stories with
the children.

We asked the childven questions to- stowt
the project. We also-planwned to- ask the
same questions agairv once all the
families had shawed their stories.

What does monwuny do-at work?

What does daddy do-at work?

What do- yow want to-do- whewv

Yow grow up?

What new wovk-words canv we learn?
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As we explored the work of a mechanic...

We exploved the work of o mechanic; boxes becaume cars and
tables became service boys. We made construction paper tives
and put them off and on withs tape: Our tool center tools
becaume port of the shop and were used to-remove lng nuts and
do repairs. Realistic sounds were heawd throughout the roowm
and soor each shop was overbooked withy customers.

Box cary pushed by childvew raced by or
some drivers used their ownw hands to-
y slide themselves along while sitting
R uide We really enjoyed being
mechanics. Maybe one day
someone inv ouwr classroom will
be able to-fix cars. Thank your
Gowy for shawing youwr work.

p.14 @ Create imaginary scenarios

As we explored the work
of a student nursing officer. ..

we changed ouwr dramatic play area into-ov hospital
roowm. Many items were added to- make the play more
realistic. Pawramedic clothing, bandages and many
toolsy made it easy for us to-become av nuurse ov doctor.
We also-got av chance to-treat many injured children,
teachers; and dolls. The dramatic play area becaune o
very active aveo of explovation. We enjoyed the chance
to-do- v very difficult and rewarding job. Maybe one
of ouw children will make o choice to-become o nuarse.
Thank yow Lauwra for shawing your work with us.
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INTERCONNECTED GOALS

In our job as electrical designers. ..

we worked on wiring our homes. We cooked spaghettt and
twned it brown and orange. We talked about how wiring
comes v many colowrs and owr spaghettt was to-be the
wires. We drew houses ovv covustruction boowd and made
designs as to-where the wiring would travel in the howe:
Whenw we had all the details invplace it was finally time
to- install our wirves. We had o funv tume with these ovange
flavored wires. We realiged, it takes av lone time to-plan out
wiring. Maybe one day one of these childven wil be pawt of
a design team. Thank yow for shawing your work, Doug!

p.10 @ Invent systems of representation

In the job of

printer assembly. ..

we focused o the packaging aspect. Our roow becaume over
runw with boxes that needed to-be filled and thew taped up for
shipping. Owr shelves becaune empty as the boxres became loaded
to-go. The taping process was funv but sometimes sticky as fingers
and evenw hair becauwme tangled in the tape. The childirer often
found they needed help to-untangle their fingers from the boxes:
This is when they valued having “co-workers”! The childver
said that this job- was o difficult one but still the packaging
continuted for mary doys.
This was av great job-to-do-
Maybe someone in thig class
will be pout of av shipping place
one day. Thank yow Christine
for shawing yowr work!

Volunteer work. ..

Volunteer work is very rewarding because yow give
your time freely, no-pay. Many service organigations
depend o others to-help them out. Yow may be able
to- use the skills yow hawe or just youwr time; to-give

to-others. For example: Arlene and Gawy (Evan's
parents) are active members intheir chuwchvs praise
band. Arlene sings and Gary enjoys drumming. Evawv
cawnv be found playing the drums now and thes as
well. Thank yow to-all, volunteers!
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In the job of a very busy mom...

we had severad children avlot of crying (make believe; of
cowrse), and many dirty diapers. There was clean up to-

do; storiesto-read, and thenw move dirty diapers. Everyone
took tuwrny with the care-giving roles as the babies needs
never let up. We had to-leawrn that we might not even be
able to-sleep when welre tived if the babies need us. We useds
mawny props - like clothes; dishes; diapers; books; milk box
cribs, and o whole Lot of imagination. This was very busy work.
Maybe one day some of our group will be stavy -at-howe moms
or dads. Thank yow for shawing your work Tracy.

( WO‘V]O We/ %bbdxé@d/ .. p.12 QV Sense of other
5
- Mechanic - Mortgage Broker
- Domestic Engineer - Student Nursing Officer
- Electronicsy Assembly - Security Department
- Dispatcher Officer i
- Electrical Wiri - Methods Resource
; PVWWAMWIZ)’WQ/‘Q/ Teacher
- Youtivand Conmmmunity
- Operations Manager Coordinator
- Sales Representutive . Certified Public
- Air Deferse Artillery Accountant
- Aviation Dispatcher
. J

Family Diversity

What would you need to consider if a child(ren) in the
class lived...

e in a single-parent household?

e with grandparents or uncles and aunts?

e with two moms or two dads?

Thanks to- all the families

and children who-participated: e had parents who were unemployed?
Vanesso and her paventy Karew and Kirk As educators, we must strive for inclusiveness in our
Anna and her parents Lawro and Joel planning. Even holiday cards for Father’s or Mother’s Day

Evow and her parenty Tracy and Doug

M ] MpM@V\tyC Lito 7T may unintentionally exclude some children. Remember

Katie and her parenty Michelle and, Jim that we can intentionally choose to use inclusive

Jay and hiy parenty Susan and, Jomie language; for example, terms like guardian/family

Daniel and his parenty Andrew and Christine instead of parent/mom/dad.

Evauv and his PWW‘Y Arlene and GMy ~ Adapted from Louise Derman-Sparks and Patricia Ramsey (2005, 23)
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Have you selected books that...

.. portray a range of activities for males and females?
.. include non-stereotypical roles for parents and other characters?
.. describe a range of families?
.. depict a range of communities?
.. represent a range of illustration styles?
.. showcase rhymes/poetry and folklore/tales?
~ Sue Fisher

Curator, Eileen Wallace Collection,
Harriet Irving Library, UNB
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